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w

RESEARCH IN THE EFFECTIVE TEACHING OF WRITiNC Edward M. White, Director
A Project of The California State University and Colleges Foundation Linda G. Polin, Associate

Dear Faculty Member:

The attached questionnaire should take you no more than 25 minutes to complete;
most of those filling in the pilot forms took 20 minutes or less. We are asking
you to give us this time so that our research will be able to include a full range
of faculty perspectives on writing programs. . » .

This research is funded by the National Institute of Education and is housed at The
California State University Division of Institutional Research. The project design
has been discussed and endorsed unanimousiy by the CSU English Council.

|
Jur goal is to describe effective ways) to teach writing to-different kinds of
students in various academic settingsJ Qur findings will not evaluate or compare
campus programs and your responses will not be linked with your name or campus. We
expect our results to be generally applicable to the teaching of writing in
American colleges and univérsities. ’

Pleasa return the questionnaire as soon as possible, and no later than MAY 3ist
1982, Use the enclosed pre-addressed, pre-stamped enveicpe. Your answers will
help us learn mor2 about some important issues now facing universities in general
and English departments in particular. ' :

: _ o :
Sincerely,

Edward M. White

EMW: ew

Faculty Panel for the RIET-W Project
Prof. Kim Flachmann, Bakersfijeld
Prof. Charles Moore, Sacramento »
Prof. David Rankin, Jominguez Hills

Prof. wWilliam Stryker, Northridge
Prof. Fdward White, San Bernardino, Project Director

400 GOLDEN SHORE. LONG BEACH, CALIFORNIA 90802 N ( {213) §90-5650 |
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FORM A - ENGLISH DEPARTMENT FACULTY | -

campus ‘ ’ ) department or office with which you are affiliated

>

THIS FACULTY SURVEY IS PART OF A LARGER FEDERALLY FUNDZD RESZARCH PROJSCT WHICH IS INVESTIGATING THE .
VARIZTY IN UNDERGRADUATZ WRITING PROGRAMS ON THE 19 CAMPUSZS OF THE CALIFORNIA STATE UNIVERSITY.” 'YOU HAVE
RECEIVED THIS QUESTIONNAIRE BECAUSE YOU TZACH WRITING, WHITHER OR NOT THAT INSTRUCTION OCCURS WITHIN THE
INGLISH DEPARTMINT AND WHITHER OR NOT THAT INSTRUCTION IS REMEDIAL, REGULAR FRESHMAN COMPOSITION, OR OTHER
LOWER DIVISION WRITING. ) . ’ :

PLIASE ANSWER ALL ITEMS AS HONISTLY AS YOU CAN. YOUR ANSWERS WILL NOT BE LINKED WITH YOUR NAME OR YOUR
CAMPUS. USE' THC PRE-ADORESSED, PRE-STAMPED INVELOPZ TO RETURN YOUR QUESTIONNAIRE PROMPTLY.

o~

THANK YOU FOR TAKING THE TIME TO ASSIST US WITH THIS RCSZARCH.

2

1. During'the last three years, which of the following course types have you taught?
remedial writing

fraghman composition - lst semester

freahman compooitiﬁn - 2rd semester

other, lower divisiaon writing

upper divigion writing requiremuQ} for graduation

teacher educngian, teuchervprepargtion in writing instruction

TS
special support services in writing (tutoring or iearning center assistance) -

- 2. How many years havs you taught on this campus? years

a

3. How mony years have you taught writing? years
4 4
Qo . - ) s
ERIC ° - o
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DIRECT‘ONS‘, "Read each staternent and mark the blank with a rumber indicating your agreement or dnsagree-

ment.” Lse the kay below in selecting your response. . =~ : s
Vo ' 1 = strongly agree S 3 disagree somewhat )
: 2 = agree somewhat 4= strongly disagree T
’ 5 = unsure or not aépjicable o .
N ! Tty A v ]

T 2w N .

« v

4. I would describe the relationship among those of us teaching composition as cooperative and sugpgrtive.
5. Generally spéaking, in this department tenured and tenure-track E\structo_rs do NQT, need revigw of .
coordinazion of their -writing instruction. N .
Q -
A .. . - ’ /
‘ 6. grading policies on this campus as a whole do NOT reflect concern. with' the quality of students' writing.

v
- e & .

. o Tihe upper division writing requirement far graduation on this campus is"meaning.ful and appropriate.

8. ___ _Tre upper division writing requirement for graduation on this campus has helped promote interest in
colleoe compasition campus=wide. : %

9. _____ I think our freshman writing program is better than those I know abou§ on pther_.campus?s.

10, . 1 h:;ve hod' the opportunity for "act.ive pertici;.mtion in most composition program decisions.

-

11. 1 think [ an an effective composition instructor.

12. My resporisibilities in composition instruction require more preparation and "homework" on my part than do
my other teaching respnngibilities. -

13, I make it a point to attend department meetings in wvhich composxtxon courges (curriculum, materials,
goals, grading, éte.) will be discussed.

14. 1 am NOT likely to attend meetings designed to improve my writing instruction, e.g., faculty development
ar "retraining™ gsessions. '

15. - 1 have tried out some of the new ideas about teaching compositien suggested to ma by my colleagues.

16. 1 would like to see thia campus spply greater pressure for student compliance with-the SPT tesiing
requirement for entering freshman and transfer students.

17. . Student evaluations of my instruction in comoosition shoyld be a part of my record for promotion or
retention.

18. Had [ the choice, I would never teach undergraduate writing courses.
19. Students who are not prepared to do college level writing should NUT be admitted to this campus.

20. Students should receive college graduation credits for their "remedial" writing coursework on this campus.

BESI' COPY R¥ziLIOLE
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DIRECTIONS: Read each statement and mark the blank_ W|th a number indicating your/agreement or dlsagree-

ment. Use the key below in-selecting your responsa. T
: . : " e .
. | 1 = strongly agree 3= dlsagree somewhat
. d . . 3 ) o | . )
) T : 2 = agres somewhat 4-= strongly dlsagree : .

Lo : ‘ 5 = unsure or norappllcable

- . 5 ” o .- §

2. 'Colle‘ga resources should NgF @ppart remedial pro'qtams”in -wr;f:ing-.

230 _ Writing j;(}structicn by tuths or in the ‘.eatni‘ng center/writing lab is useful and effective.
’ R N ! . .
¢ 23. Staff meetings on gradidg standards for compogition coursewark should be tequxted

5 ? ~ -

24, o ' I think depatt’me_lntal (common) final 2xams for all freshman composition sections are a good idea..

25. Gmdxng students is destructive to the leatnmg ptocess gsince it .increagses writing anxxety and overall
pressure to perform wall. . .

-
26. Much of what ['ve heard about "wrxtxng as process" sirikes me as yet another fnd in the field of
corrposxtxon instruction.
27. Concern with students’ feelings about writing is a legitimate com;;onent .. my instructional .
respongibilitiea in teaching composition.
28. - A good composition, teacher must be an active writer herself/nhimself.
29. ¥Within reason, ! am free to teach whatever and however I choose in my writing classes,
‘ 5
‘30, Moat of my colleagues are out of touch with recant advances- in college composition, theory and instructio
i 31. I"have 2 fairly good sense of what iy gojing on in other compasition clases in the English depnrtmont.
32. Maat of the composition taachers in the £nglish department require about the same amount and kxnd oF
' student work as I do.
33, On this campug, the method of . plncxng studonts in "pegulac” or "remedin"' mmposxtxon sections closely
corregponds to students’ 'uctual wtxting and teuding abxlxtxes.
34, In every composition class I'we tnught ere, ['ve fxnully had to admit to myself that most students do
not improve their writing very much by the end of a single sghool term.
Cal-Y .
35.. I feel 1 can freely dxscuss my composition ideas and prob lems uith the current conrpoaxtwn pragram
' director.

. BEST COPY RUAILRZLE
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'ON THE RIGHT please mark the main reason for your instructional choices. Check cnly one. T

/ -
te e

e .
L] (R

DIRECTIONS: The following sections ask ydu about your own instructional goals, materials, ar.1d methods in
teaching writing ON FHE LEFT please rate the importance of each item to yqu, the writing teacher,

»
s

Itis iméortant to make clear ‘wfj}xher your respanses for this section describe your remedial or regular first-ter‘r—n ‘
freshman composition ciasses. “Please refer to the class.with which you have had the MOST RECENT EXPERIENCE.

Check one only: S 1 am answering this section based upon my remedial -instruction.” .
' 3 | am answering this section based upon the first-term freshman composition’ classes | teach.
T | am answering based upon another lower-division writing course | teach. ¢
[ . e :
' . . A
. i - . Lo - "
CooT T B . REASONS FOR YOUR
HOW IMPORTANT - . . INSTRU?TIONAL CHOICES _
) S\
%\ - % X
=) < .
. 3\ N\ \%
'/ o \ S
(g 2,
2\ \3\% —
2 \2X2\8\%\
) %\ \%\% \ 2\ %
G A\ D \7 - o) -
AR
o Fa\ A\ 2 h/
B\3\3\3\%\%
AT\ \S\%,\ %
. e AN ARARAY
' L\B\ 2\ \ %\ e\
’ 36, THEMES UNDERLYING THE ORGANIZATION AND SCQUENCS OF YOUR
WRITING CLASS INSTRUCTION: L '
teach for competence with the basic units of prose,
v 1] 21 31 & . « . 8.9., phrase, sentence, pParagraphe. « « « « « « ¢« o o o o 11 2¢ 31. 41 5| &
1] 2| 3| & . . . allow for in-class writing as ofter a3 pessible. . . o) 23] e sy o6
121 3] a . . . allow for practics tevising. . « « « + « v v oo . .. .| 1| 2] 3]7a] 5| 6
1f 2} 3] 4 . . . teach-editing skills . « « « v v v o o v v w v v u w1 2)3] 4] 5] 6
1b-27] 31 a . . . expose students fo good literature . . .. . i .. . .} 1 7 31 &) s| 6] °
1] 21 3 7A ...teﬂchcorrectqrmnmnru."\duanqo..}........;-._. 1] 21 37 a4l s} s t
allow for practice in those writing activities necessary . @,‘
i for success in other college codrses, e.g., term papers : i B
1] 2431 4 . . and TEILArCh PAPELS. « « + o 4 4 o v o s e e e o wow e | L) 20 30 4 5176
proceed 6evelopmntally thfouqh tehetorical or discourse . '
1t 2] 31 4 S . Y- SO SR 0 3 3 S R S -2
, -
. teach invention skills, such as nlanning, prewriting,
1} 271" 3| 4 . . - clustering, heuristics . . . . . . - . .o .o .o L2 3 40 56
1] 21 3¢ 4 . . . allow for practice in writing to different audiences . .| 1| 2| 3| a| 5| 6
11 24§ 3} 4 . . . provide regular in-class writing in a workshop sétting . 1] 21 3] at 5| s
. 7 . ' ' o
. BEST [npy rusn FoIE. A
THIS SECTION 1S CONTINUED ON THE NEXT PAGE L ' o ) o

o A : 14
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HOW IMPORTANT

'REASONS FOR YOUR
INSTRUCTIONAL CHOICES

MATERIALS USID IN YOUR WRITING CLASS INSTRUCTION:

. . . grammar and uage handbook . . . s e 4 e e e e e e e

LY

. sentence exercises text or workbook. .+ « o ¢ ¢ ¢ 0 . .

paragraph exercises text or workbook . . e e e
b1 3

anthology - ron=fiction ONLY . .o v o v 0 0/ e o 0 0 s

_anthology - poetry, fiction ONLY . & o o v o o o o o

anthology - BOTH poeti‘y, fiction, & ron-fiction. . . .

individual works of literature (including poetry,
fiction, or non=fiction) . « /¢ v o 0 e e e e e e 0

rhetoric text or style book (ro handbook e « « o o &

" thetoric text or style book (handbook included). . . .-

computer -ansisted ifstructional packeges . « « + + . .

v

students® own mritings . . . v . e e e e e e e

!
r

~- ¢

BEST COPY A
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CIRECTIONS: This section continues from the previous page except that ON THE LEFT please rate the frequency
with which you employ each instructional method.

REASONS FOR
FREQUENCY OF USE YQUR INSTRUCTIONAL CHOICES

\ S

Pra

38. CLASSROOM TIACHING ARRANGIMENTS THAT YOU YST IN YOUR WRITING N
‘ ~  CLASSCS: :

formal presentations to the whole class, with some class Y :
11 2] 3f & . . discussion which I guide . . . . . . . « ¢ v v v 0 v o v v L} 7} 3} &f S5 6

te

' vhole-clasa discusaions which 1 guide, with some formal
1] 21 3| & .« . pregentations by me. . . . . . . . .0 0 0 e e e e e e e . 11 2] 3} 4 5| 6

. individual atudent work, permitting me to circulate among :
11 2] 31 4 «+ . working students . . . .. L. L0 L. L0l e L 1l 21 3] 4 5% 6

- simultancous small group activities, during which I circulate .
1] 21 3| a . . . among the working Groupsa .« . v v v v . e v e e e w e e e . 11 2| 3| 4] sy 6

39. QOver the semester or quarter course, how many writing assignments (in or out of class) do you require from
your students for each kind of paper below (CIRCLI THE MUMBIR..) :

lor2 JorS 6 to ‘8 more than

NONZ _papects __papers papers 8 paperg
. wEil® 3 PBLAGLaPh.., .« « + o + « + o o + s s s o 0 0 o 1 '2 3 _ [ 5 -
_weite a multiperagraph essay . . . « « . o % . 4 . . 1 2 3 4 ) 5
Weite 3 T@POLL « v v v i e v e e e e e s s e e e s s ] 2 3 4 5
write a term paper or research paper . . . . . . . . 1 2 3 4 5

40. In responding to students' writing aasignmenta,' how often do you do give each of the following kinds of
‘feedback? (CIRCLI THI MUMEER.) :

ALMOST  MOST OF  SOME OF  RARZLY
ALWAYS THZ TIME THI TIMZ OR MEVEIR

comment on the overall quality of the paper . . « « « « o o o ¢ o o o o o 1 2 3 4
"Lettergradcormmoricnlscore..............._...J{.... 1 2 3 4

marginal comments on successful elements of writing in the paper, e.g.,
thesis statemont, use of "'tail « + & & ¢ v ¢ v v 0 v b e e e e e e 1

) '

. marginal ~commenta on problams in the paper, e.g., organtzution-,

(&3
(V]
&

O

ERIC - - - : 9% . 12 . BEST COPY AVEIL!DLE
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S OBCANSIEIONS « v 4 v e b e e e e s e i e s e e s e e e e e e e e e e L 2 3 4
mark 1ng of’mchanical a.nd grammatical AETOTS. « o v ¢ v o v v 0 o o o e e 1 2 3 4
refarences to course materials or clasa discussions on alvpnrt'xcular topic 1 2 “3 4

. requnsts for major revisian to be revi‘evv"ted again By you . . . .. CECEREEETEE 1 2 3 4



41. DIRECTIONS: Listed below are activities students may be engaged in during writing class. For each activity
circle the number that best describes the relative amount of CLASS TIME your writing class students spend doing
each over the school term (semester or quarter).

PROPORTION OF CLASS TIME SPENT IN VARIOUS ACTIVITIES

MAJOR ACTIVITY " MINOR ACTIVITY NOT_UONE
ZVERY ATEN ZVERY A TEW OURING AT ALL
. CR MOST OR ONE OR MOST OR ONE , CLASS . TOR MY
) CLAsS CLASS QLASS CLASS 194, CLASSES
SESSION(S) SESSION(S) SESSION(S) SESSION(S)
discussing their upcoming assignments . . . . . . 1 2 3 4 S 6
free writing or journal writing . « o o « o o o o1 2 3 4 s 6
students' discussing or scoring their own _
writing................._J...l 2 3 4 5 6
writing essays on a given topic . « « 4 o o L e o 1 2 3 3 5 6
students working with other students. . . . . . . 1 2 ' 3 4 L] ' 6
9 ¢

writing essays on topics of their own ,
ChOOBANG. « « o o o o o o o oo s o o s v oo s sl 2 3 4 5 6
working with tutors during clasa. +» + « o + » o o 1 2 3 T8 5 ) 6
working on or discussing material in texts on ‘
conponit;on...................1, 2 3 4 5 6
discussing mechanics and standard usage . . . .« o 1 2 3 4 5 : 6
doing gsentence-combining exercises. . . .« . ¢ .« 1 2 3 4 5 6
annlyzinqliterhtum...............1 2 3 4 5 6
aalyzing prose models of composition . . . . . . 1 2 3 4 <5 6
Yiscussing 1inguistics. « o v v o o o o0 o v o] 2 3 4 5 6

discussing techniques for writing research papers ) . -
ortermpnpers..................l 2 3 4 5 [

10

O

ERIC
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42. Which of the following out-of -class activities do you ask your writing students to do? (IF NONz, CHECK "NONZ"
8ZLOW)

aeek tutorial assistance - asked of all students

seek tutorial assistance - asked of some students

soek computer-assisted instruction - asked of any student
meet occasionally with you - all students

met occasionally with you - some students

NONS OF THE ABOYVE CHOICES

43. How many hours a week, on the average, do you spend meeting individually with your writing students outside of
class?

hours a weelk

44. Do you ever cefer your writing students to a learning cesnter, writing lab, or tutoring center for additional
. writing assistance?

ND (GO TO QUESTION 45.) YES (ANSWER QUESTIONS A - D BILOW.)

IT YOU ANSWERED YIS TO QUESTION 44 ABOVE, COMPLETE THEZSE 4 QUESTIONS.

A. Do you know what work students do there? NO s |
B. Do you receive fecdbaeck from the learning or
" tutoring center or writing lab about your students? NO YES

C. Do students' assignments completed there count in
their grade for your class? NO YES

S

D. Are you satisfied with the articulstion between e
learning/tutoring center or writing lab work. end

classroom work?

e

e

Fowiid

o

45, Do the requirementa of your course include completion of ‘a Eo;xt devised by or agreed upon by department faculty?

NG (GO TO QLESTION 46.) YES (ANSWER QUESTIONS A - C BELOW.)

I7 YOU ANSHERZD YES TO QUESTION 45 ABOVE, COMPLETE THEST 3 QUESTIONS.

A. ‘Which of tho following does that departmental test include?

b jective items ONLY
_____ engay items ONLY
BOTH ocssaey and cob jective items

8. How important are those teat resu lts in your determination of students'
final grade in tho course? ~(CMSCK ONLY ONE.)

mo influence .,

slight, positive influence, but cannot hurt final grade
moderate influence, e.g., .25% - 30% .
m jor influence, 8.¢., 50% or mare '

sle influence upon final grade

C. Does failure of the departmental test preclude a passing grade ih the
course?

ND YES

4

."' l HF,QT ,'_?',‘"'.' n!o"..-ly Fﬂ'E
<15
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46. DIRECTIONS: Many diverse factors shape English department programs of lower division composition courses.
Some factors exert a positive influence, others not so positive. Also a consideration is the degree of that influence,
Listea below are saveral possible influepces shaping the composition program in the Epglish department on your cam-
pus. Circle the number that best explains the impact of each factor upon the composition program.

- INFLUSNCES ON THE COMPOSITION PROGRAM

\ UNSURE MAJOR MODZRATZ MINOR NO £77SCT MINOR MODSRATE  MAJOR

? L >+ + 0 - — —

{or N/A) POS. POS. PQS. NEG. NEG. NEG.

recent compogition theory and research. . . . . . 1. 2 3 4 S 6 7 8 3

training in teaching composition. . . . . . . . . 1 2 3 4 5 6 7 8
faculty morale. . + o . &« ¢ & ¢ v ¢ 4 4 s e e .. 1 “2 3 4 5 6 7 8
""""" the composition director. . . « « « . . 4 . . . . 1 2 3 4 5 6 7 8
the composition committee . . . . . . . . 1 2 3 4 S é 7 8
the Znglish department chair. . .%% + + « « o « o 1 2 3008 5 6 7 8
coTpus administrators . . ... 3 . .. e w. .. 1 2 3 4 5 6 7 8
academic services}sponso'i"ved by tho' ‘E0P program, . 1 2 3 4 5 [ 7 . 8

tho learning.cénter, tutaring center, writing
lab, or other support gervices. . . . . . . . . . 1 2 3 4 S é 7 8

Faculty from other departments (who are) teaching

compagition in the Zmglish department . . . . . . 1 2 3 L4 5 6 7 "8
© teaching of writing in departments other than

the Tmlish department. . . . . . « ¢« ¢« o0 o 0 . 1 2 3 4 3 6 7 8
part-time faculty and graduate student assistants "

teaching compasition. . . « « « o ¢ ¢ ¢ e o 0 .o 1 2 .3 4 S 6 7 8
reqgular tenured and tenure-track faculty . ‘
teaching composition. + . + o ¢ 4 ¢ 4o 0 0 e ..o 1 2 3 4 S é 7 8
caliber of studonts on this campus., . « + « . « « 1 2 3 4 S 6 7 8
umber of students on, campus who are not native

gpoakers of Srglish o & o ¢ v v 0 o 0 o 0 a0 oo 1 2 3, 4 S é 7 .8 -
rumber of students on this campus who _experience -

gecond dialect interference in their writing. . . 1 2 . 3 4 S 6 7 8
the Znglish Placement Taest (ZPT) ‘for freshman

and LCANSFOLS ¢ o 4. v« 4 o 0 e a0 00 00 e wte 1 2 3 4 5 6 7 8 .
student placement palicy for composition {other

than placement by ZPT scores) « « » « o o o o o o 1 .2 3 4 5 6 7 a !
the uppér division writing requirement for

graduation. . . . ¢ . v 0 e 0 e e e e e 00 sae 1 2 3 4 S é 7 8
agreed upon standards for gfading in compogition

Classes . . v ¢ v v v v e e e e e e e e e 2 3 4 5 6 7 8
formal or infarmal agreement among” instructors

@out composition course curricula. 3 ¢ + ¢« . . o 1 2 3 4 5 6 7 8
formal or informal agreement among inatructors about

instructional methods for composition courses . . 1 2 3 4 S 6 7 8

availabls funds for xerox, secretarial support, .
conferance travel . .« . . . ¢ o o 0 00 0o 0w ] 2 3 4 5 6 7 -8

) BE L s tmesi sl 12 - - 18 S
El{lC BEST CUr GLE 16 o B
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47. To the best of your knowledge, what is the basis for evaluation of your composition instruction?
(CHECK AS MANY AS APPLY,)

1 am not evaluated in composition.
I have no idea haw [ am evaluated in composition.

cumulative student evalustion forms gathzred from my composition classes each term
occasional classroom observations

review of tho syllabus, assignments, and grades from my composition courses

my professional activity(ies) in the fisld of composition

——
cm—
—
ptea—
Am——
v ———

my reputation in the department with regard to composition instruction

T

48. wWhich of tho following catogories describes your current status on this campua? (CHECK ONLY ONE.)

port-time, lecturer

full-time, tenured o

full-timo, toﬁum- track

part-time, graduate assiatant

full-time, lecturer (rnﬁ-toﬁur&tracﬂ sdministrative track

49. Check your highest degree status.
BA, 8S PHD

MA, MS, MA £dD

Credential(s) in

ABD, PnC

s0. What is the field of spocinl.‘iznticn in which you’ve received this degree?

. Etrglish literature ____ compoaition
Amorican literature ____ education
_____ rthetoric ____ OTHER:
‘ . linguisatica

SL. “What was your age on your last birthday?

'__._-722 or under '___ 50 - 59 !
__; -2 60 -89

30 - 39 ____ 70 or over
w0 -4

52. How often do you read srticles about composition in acholarly journals, e.g., College Znglish, Co'llege
Composition and Communication?

1 don't Rarely Qccasionally Regularly

13 ) r
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53, Which of the following activities, if any, have you participatad :n over the last 'hree years on’this campus
{or for as long as you've been ners)?

essay readings for IPT or ZEE

essay readings for campus or department exams

department committees on writing

campus committeas concerned with writing

supervision or evaluation of part-time faculty

training or supervision of T.A.'s or tutors

coordingvtion or direction of composition program : |
coordination ¢. direction of remedial writing program ' \

chairing the Imglish department

working with tha learning center/tutoring center/writing lab program in writing instruction

norkihg with the Z0P program in writing instruction \

orgenizing or leading faculity development or "retraining” in composition

participating in faculty development or "retraining" in composition

teaching writing in another, mon-£mglish, department, e.g., teaching a writing ad junct section in
political science, history, psychology

working with Bay Area Writing Project or similer local projects modeled on the BAWP

conducting funded research or development related to college composition instruction

9y BEST COPY MVALPOLE
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BAKERSFIELD - CHICO - DOMINGUEZ HILLS - FRESNO - FULLERTON - HAYWARD - HUMBOLDT Z
POMONA - SACRAMENTO - SAN BERNARDINO - SAN DIEGO - SAN FRANCISCO - SAN JOS

ONG BEACH - LOS ANGELES - NORTHRIDGE
AN LUIS OBISPO  SONOMA - STANISLAUS

RESEARCH IN THE EFFECTIVE TEACHING OF WRITING Edward M. White. Director
A Project of The California State University and Colleges Foundation - Linda G. Polin, Associate

Dear Faculty or Staff. Member:

The attached questionnaire should take you no more than 25 minutes to complete;
most of those filling in‘the pilot forms took 20 minutes or less. We are asking
you to give us this time so that our research will be able to include a full range
of faculty perspectives on writing programs.

This research is funded by the National Institute of Education and is housed at The
California State University Division of Institutional Research. The project design
has been discussed and endorsed unanimously by the CSU .English Council. ‘

Our goal is to describe effective ways to teach writing to different kinds of
students in various academic settings. Our fundings will not evaluate or compare
campus programs and your responses will not be linked with your name or campus. We
-expect our results to be generally applicable to the teaching of writing in

American colleges and universities.
Please return the questionnaire as soon as péssible, and no later than April 30,
1982. Use the enclosed pre-adgressed,'pre-stamped envelope. Your answers will
help us learn more about some important issues now facing universities 'in general
and English departments in particular.
Sincere1y,
Edward M. White
" EMW:ew
Faculty Panel for the RIET-W Project
Prof. Kim Flackmann, Bakersfield
Prof. Charles Moore, Sacramento
Prof. David Rankin, Dominguez Hills

Prof. William Stryker, Northridge
Prof. Edward White, San Bernardino, Project Director

15
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campus department or office with which you are affiliated

»
L1

THIS FACULTY SURYCY IS PART OF A LARGEIR FIDERALLY FUNDZO RISIARCH PROJICT WHICH IS INVESTIGATING THE

. VARIZTY IN UNDZRGRADUAT: WRITING PROGRAMS ON THE .19 CAMPUSIS OF THZ CALIFORNIA STATZ UNIVERSITY. YOU HAVE
RECEIVED THIS QUESTIONNAIRE BECAUST YOU TIACH WRITING, WHETHER OR NOT THAT INSTRUCTION OCCURS WITHIN THS
INGLISH DEPARTMENT AND WHITHER OR NOT THAT INSTRUCTION IS REMEDIAL, REGULAR FRISHMAN COMPOSITION, OR OTHEIR
LOWZR DIVISION WRITING. ‘ :

PLTAST ANSWER ALL ITIMS AS MONESTLY AS YOU CAN. YOUR ANSWERS WILL NOT Bf LINKTD WITH YOUR'NAME OR YOUR
CAMPUS. - USS THE PRS.-ADDRESSZD, PR:-STAMPSD INVILOPZ TO RITURN YOUR QUZISTIONNAIRZ PROMPTLY.

THANK YOU FOR TAKING THE TIMZ TO ASSIST US YITH THIS RESZARCH.

1. Ouring the last three years, which of the following courase types have you taught?
remedial writing ' ;

fronhmcn composition - lst semester

freshman compogition - 2nd somosater

other, lower division writing

upper division writing requirement for qraduntign

teacher educntian,vtoncher proparation in vrifiﬁg instruction

special support services in writing (tutoring or learning center assistance)

2. How many years have you taught on this campus? years
3. How many years have you taught writing? years
/
16
)
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IRECTIONS: Read each statement and mark the blank with a number indicating your agreement or disagree-
ient. Use the key helow in selecting your responsz.

1 = strongiy agree ) 3 = disagree comewhat
. <

2 = agreg somewhat \\ 4 = strongly disagree

5 = ynsure or not applicable

10.

1.

12.

.Ié. —

S

la. o

15.

16.

O

ERIC
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I would describe the relationship among those of us teaching composition as cooperative and supportive.
Grading policies on this campus as a whole do NOT reflect concern with the quality of stucents' writing.

The upper divigsion writing requirement for graduatic. 2 this campus is meaningful and appropriate.

Tre upper division writing requirement for graduation on this campus hss heloed promote interest in

college compasition campus-wide.
I think I 'gn an effectivo compogition instructor.

My responaibilities in compagition inatruction require more preparation and “hompwork" on my part than do
@y other teaching responsibilities. '

1 an NQOT likely to attend meetings designed to improve my writing instruction, e.g., faculty development
or "retraining" sesasions.

! have tried out some of the new idwas about teaching compasition sugges®:d to me by my Imlish
Department colleagues.

I would like to see this campus apply greater pressure for student compliance with the IPT testing
requirement for entering freshman and transfer students.

Student evaluations of my instruction in compasition should be a part of my recard for pfomotion ar
retention. ’

‘Had ! the choice, I would never teach undergraduate writing courges.

Studéﬁts\ who are not prepared to do college level writing should NOT be admitted to this campus.

N
N

Students sho\u\ld\ receive callege graduation credits for their "remedial" writing coursework on this campus
\_\

~N




DIRECTIONS: Read each statement and mark the blank with a number indicating your agreement or disagree-
ment. Use the key below in selecting your response. ) )

1 = strongly agres 3 = disagree somew’ at
2 = agree somewhat 4 = strongly disagres

5 = unsure or not apnlicable,

17. ____ College resources should NOT suppart remedial programs in writing.
18, _____ Writing instruction by tutors or in the 1earningic4:eﬁ_ter/writing lab is useful and effective.
9. ___ Sﬁff moetings on grading standards for composition coursework should be required.

" 20. _____ 1 think common final exams for all ffeshmm';:onpos:;.tiétl sections are a good idea.

. _ Grading students is destructive to the learning process since it increases writing anxiety and overall
preasute to perform well. : -

22. Much of what I've heard about "writing as prccess" strikes me as yst another fad in the field of
composition instructiaon.

23, Concern with students' feslings about writing is a legitimate companent of my instructional
responsibilities in teaching composition.

28. _____ A good compasition teacher must be an active writer herself/himgelf.

25. Within regson, | am free to tesch whatever and however ! choose in My writing instruction.

26. _____ 1 have a fairly gobd sonse of what ia going cn. in-»‘othet compasgition clases in the irglisﬁ department .
27. ______ Most of the compogsition teachers in the ing{:iah departme-nt roquire about the same amount and kind_ of

student work as ! do.

28. On this campus, the methad of placing students in "regular” or "remedial" composition sections closely
corrosponds to students' actual writing and reading abilities.

29. In the composition instruction I've done here, I've finally had to admit to myself. that ‘most students do r
imprave thaeir writing very much by the end of a single school term. '

30. 1 feel [ can freely discugs my composition ideas and problems with the current compagition program

——

director.

.18
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DIRECTIONMS: The following sections ask you about your own instructional goals, materials, and ‘methods in
teaching writing. ON THE LEFT please rate the importance of each item to you, the writing teacher,
ON THE RIGHT please mark the main reason for your instructional choices. Check only one,
It is important to know what kind of writing instruction your answers refer to. Please refer to the class with
which you have had the MOST RECENT EXPERIENCE. o
Check only one 0 | am answering this section based upon my remediai instruction,

' 7O l'am answering based upon my teaching in

‘ 4 REASONS FOR YOUR
HOW IMPORTANT INSTRUCTIONAL CHOICES

31. THIMES UNDIRLYING THZ ORGANIZATION AND %EQUENCE 0r YOUR. )
WRITING INSTRUCTION: . : .
. teach for competence with the basic unita of prose,

11 2 3| ¢ . + . 0.9., phrase, sentence, paragraph. S e e e ‘e 11 2| 3} &) 5] 6}
12 : 31 4 .. aliou,for in-class writing-.as often aa'poggiblb. . ; el 1 ; 3 41 5 é
11 2] 31 4 « + + allow for practice revising. . . . ., . . ._j . 0 e ; .. 11 21 3] af 5} 6
1| 2| 3f 4} .. . teach editing skills . . . . . o v v v v v o s oo o a | 2f 2} 3) 4f S} 6
1] 24 3] &) - . . . oxpose students to good literature . . . . . » « » o « .| 1} 2] 3] a] 5] 6
123 [y . + . teach correct grammar and usegqe. . .q:'. e os oow e o o] 1) 2] 3 4} 5] 6

allow for practice in those weiting activities necessary
for success in other college courses, e.g., term pepers

1{ 2] 31 ¢4 » + . and research paPers. . . . . . o v w o e e eoe st w20 3L 4 51 6
" ' proceed developmentally through rehetoricsl or discourse :
123“ -..mdea.....---7.-..........-..._..123056
teach invention skills, such as planning, prewriting,. )
1] 2| 3{ ¢ . . . clustering, heutistica « . . « « v 4 o v o o o o v o 0wl 1) 20 3} 4] 5 6
1y 2 3| o . . . allow for practice in writing to different audiences . .|:1)| 21 3] 4| 5| 6
1] 2 3| & . . . provide regular in-class writing in a workshop setting . 1-’ 21 31 4| 51 6

.
Q

THIS SECTION CONTINUES ON THE NEXT PAGE.
19
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HOW IMPORTANT

-3

REASONS FOR YOUR
INSTRUCTIONAL CHOICES

1 ¥4

20

24
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= /P Y/ e \Z \ 2\ g\ Q
§/5/8/¢8 B \E\ 2\ 5\ 2
¥/8/8/ 8§ DA\ \Z\ e\ %\ %
32. MATIRIALS USID IN 'R WRITING INSTRUCTIdN:
1, 21 31 & o o o grammar = Thandbogk « . o0 L s e e 0 e . 1] 2¢ 3| &4l S
1) 2} 31 & « + o+ 9entence exorcises text of woatkbook., . . .« . v . 0 4 11 2 3} a4 5
11 2] 3| a . . . pacagraph oxefcises text or workbook « . + . .« .+ 4 . . 1 2| 3| af s
1| 2| 3] a . . . anthology - non-fiction ONLY o o o .o v v v v w oo | 1] 2] 3] af 5
11 2| 3] & « « . anthology - poetry, fiction ONLY . , . . . , . .. . 1 2¢ 31 af 5|
1 i 3| 4} « » o« enthology - BOTH poetry, fiction, & non-fiction. . . 1] 2} 31 4y 5
individual works of literature (inclwding pootry, ,
1] 22 3] & .+« . fiction, or non=fiction) . . . « . . o v o400 . 11 2y 34 &) 9
11 2] 3] a . . . rhetaric text or style book (no handbook). . . + « + & 1] 2 3| al| S
11 2| 3| 4 + + .+ Thetoric text or style book (handbook included). . . . 11 24 3] a} 5
1] 2] 3] a . . . computer-anasisted instructional packages . . . . . o . 1| 21 3| a} 5
(‘1‘!)
1] 2} 3| & ¢ . . students' ogwn writings . . . . . o 0 0 000 e . 11 2| 3| a} 5




DIRECTIONS: This saction continues from the previous page except that ON THE LEFT please rate the fréquenry
with which you employ each instructionali method. ‘

. REASONS FOR
FREQUENCY OF USE  rr = —mmome - —on omrmm-——Y QR INSTRUCTIONAL CHOICES

S\ \4 Nel \
\ \‘5\0\ \\ %
\\\ \\"; VLS .

33, CLASSROOM TZACHING ARRANGEIMEINTS THAT YOU UST IN YOUR WRITING
CLASSIS:

: farmal presentations to the whole class, with gsome class
1] 2] 3| & « « o discusgion which I guide . « « « o ¢ ¢ ¢ ¢ ¢ v o v 0 0 o o & 11 24 31 4| 5} 6

whole-class dioéuoaions which 1 guide, with some formal
1 27 31 a 2o o presentations by mo. . . ¢ 0 0 0 e e e e e e e e e e e e e 11 2] 3{ a| 5¢§.6

) - individual student work, permitting mo to circulate among
11 2) 31 & e+ .vworking gtudents . . . L .o 0ol e e e e e e e e e 1 24 3})-4| 51 6

simultaneous small group octivities, duting which [ circulate .
1] 231 & ¢+« o among the working GrOUPS . ¢ s w v e e e e v e e e 4 . 4 s 11 2] 3t 4} 5) 6

3. Qver the semester of quarter course, how many 'writing assignments (in or out of class) do you require from
your students for each kind of paper below (CIRCLI THI NUMBZIR.)

1lor2 Jor s 6 to8 more than

NONS papers papers _papers 8 papera
vriteaparngraph.....‘..........;...1 2 o3 4 b
write a multiparagraph edsay . . o « . . . o . .. o1 2 3 4 -5
writenreport...-'...............1 “2. 3 4 5
wtite a term paper or research paper . . . . . . . o 1 = 2 3 4 s

35, In rdsponding to atudents' writing asgignments, how often do you do give each of the following kinda of
feadbock? (CIRC.I THS NUMBIR.)

A_MOST  MOST OF SOME OF  RARZLY
ALWAYS  THT TIMZI THT TIMZ OR NIVIR

G.'

coment on the overall quality of the papef -« . & v ¢ ¢ o ¢ o ¢ o o v o, 1 2 . 3 4
letter grade or MUMerical 8COT® « « « & o v o cv o v o v e e e ae e ] 2 3 4

marginal comments on successful elemsnts of writing in the paper, e.g.,
thesio statement, use of detail « « v o v v v v v v v e v e e e 0w 2 3 4

marginal comments on problems in the paper, eA.g., drganiz"auon,

transitiona...............‘.‘............-'...1' 2 3 4
marking of mechanical and grammatical ertors. . . . R | 2 s 4
. refefences to co;:rse materials or class discuaoions"fon a particular topic 1 2 3 4
' requests for major revision to be reviewed again b.y YOU o o o.6 o o o o 1 . 2 3 L.
o . - 21 - 25
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6. DIRECTIONS: Listed below are activities students. may be engaged in during writing class- Fo
ircle the number .that best describes the relative amount of INSTRUCTIONAL TIME your wrmng students spend

oing each over the school term (semaeaster or quarter).

-
2 .

o

PROPORTION OF

~

or each activity

CLASS TIMZ SPINT IN VARIOUS ACTIVITIZS

~

MINOR ACTIVITY

MAJOR ACTIVITY . NOT DONZ
ZYERY AFIv IVERY
’ OR MOST ~ OR ONS OR MOST DURING AT ALY
¥ SISSION(S) SZSSION(S) SZSSION(S) SISSION(S) SISSION(S) SISSION(S)
iscussing their upcaming assignmgnts P § 2 3 5 6
ree writing or jourral writing . . . . .. . . .1 4 > « 3 S s
tudents’ discussing or scoring their own )
[ L3 1 T T ¢ 2 3 5 6
riting easays on a given topic . . . . . . . .. 1 2 3 5 6
tudonts working with other students. . . . . . . 1 ° 2 3 5 6
riting essays on topics of their om ¢ ) ' ;
hOOBANGe « « « ¢ « o o s 4 ¢ ot 0 e 0 e s e e el 2 3 5 6 '
orking with tutors durl,jm'g class. . . . .+ 4 .o 1 2 3 ) 5 6_
arking on of discussing material in texts on
BMPOBILION ¢« . ¢ ¢ ¢ 4 e e e 6 4 e 00 e el 2 3 5 . [
iscussing mochanica and standard usege . . . . . 1: . 2 3 5 6
ping sentence-combining exercises. . . . . . . .1 2 3 5 6
nalyzing=literatuf®. . . . . . . + ¢ o & o o 4 s 1 2 3 5 6
nalyzing prose models of cempogition . .. «. . 1 2 3 b 6
iscussing linguistics. . . . . . . ¢ ¢ s o ¢ . . 1 2 3 ) 5 6
1séuacing techniquos far urit'i'ﬁé rgoeurch papars
r.termpupors....;.......-._'V..m,...l 2 3 5 6 .
o 43
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#hich of the “ollowing outside activities do you ask your writing students to do? (T NONZ, CHECK " ONI™
AI.0W) «

seek tutorial assistance - asked of all students

seek tutorial assistance - asked of some students

seek computer-assisted instruction - asked of any student
meet occasionally with you - all students

meet occasionally with you - soms students . ;
NONT OF THE ABQvVZ CHOICES ’ {

L]

.

[f you work in a lolrnmq center, writing ‘lab, or tutonng ccntar, are students referred to you for assistance
in nntxng by their xnntmctorn’ ¢

NO (GO TO QUESTION 39.) Y2S (ANSWER QUESTIONS A - D 8zw.0w.)

I7 YOU ANSWEHED YZS™TO QUESTION 37 ABOVZ, COMPLETI THEST 4 QUZSTIONS.

A. Do you give fecdback to those xnstructors gbout their

) students? e o N YZS
- ; B. Dc students work on, wntxng chua tmstgnmnnts in - .
. > the lab? - R .- NO YeS

. €. Are you satiafiod with the articulotion betwoen
: learning/tutoring center or writing lab work and
. ) clegsroom work? . ' NO Y=S.

Ta tho best of your knowledgo, what is the baais' for evaluation of your coaponxtion instruction?
(C‘FCK AS HANY AS APPLY.) .

I am not cvn_lunted in composition.
I have nao idea houl I' an ovaluated in compogition. . 2 4
cumsiat ive ntudbnt eyalustim forms gathered from my'ntudéntn each term

oc.cuionnl cleasroom cbaervations

revion of the syilnbm, mnignmnnta,"'m;d gridon

my professional ectivity(jes) in the field of composition

My reputatioh with regard ‘to composition inatruction

Which of tho following catogories describes your current status on this campua? (CHICK ONLY ONE.)

! ’ 2

full-tim, tenured part-tim, jecturer

N
’

full-tims, tenure-track . part -time, graduate assistant

' !u;l-tinn, lecturer {non-tenure-track) adminiatrative track -

rd

Crock your hiqhest degroo statua. - Ry

e - el e e e

BA, as , PhO’ .
M, M5, M‘A £dD )
Ahao PhC . Credential(s) in - . R
-~ PN ]

23 | "
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42, #Ahat is the field of specialization i1n which you've received this degree?

nglisn literature compogition
American literature educat ion
rhatoric OTHER:

linguistics

43, Wrat was your age on your last birthday? ¢
22 or under 0 -3 50 - 59 70 or over
23 - 29 ' 40 - 49 60 - 69

44, 'Ho' often do you read articles about composition in scholarly journals, e.g., Colleqe : nqlxah Colleqo
Compgaition and Communication?

I don't Raroly Occasionally Reqularly

45, Hhxch of the following activities, if any, have you participated in over the last three years on this campus
{or for ao long as you've becn hera)?

B
N
)

038ay readings for_EFT or £7%
essay readings for campug or departmont exams

) ':"de;pi;tment committees on writing

compus committees concerned pith writing

ap———

o |

gsupervision or eveluation of part-time faculty
?rnining or supervision of T.A.'s or tutors
,éoordinntim or direction of compogition program

/
]
.__icoordination or direction of remedial writing program

“‘chairing the Inglish department
-orkin‘g with the learning center/tutoring center/writing lab program in writing instruction
working with the Z0P program in writing instruction

organizing or leading facuity development or "retraining”" in composition

R participating in faculty davelopment or "retraining" in composition

teaching writing in another, non-imglish, department, e.qg., teaching a writing adjunct section in
political science, history, psychology

working with Bay Area Writing Project or similar local projects modeled an the BAWP

conducting funded research or 'developmont related to college composition instruction

o - - 24
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CAMPUS FACT SHEET
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1. Campus Composition Program Description

CAMPUS FACT SHEET |

(campus)

The chart below helps describe the 1981-1982 composition program that
will be in operation at your institution.
course number for expository writing courses offered on your campus
If the course includes required
If students receive a letter

at each instructional level below.
tutorial assistance, circle Y for vyes.

Fill in the department and

grade for course completion, circle Y for yes.

residence credit for carrying that course, circle Y for yes. .
credits count toward graduation unit total, circle Y for yes.
* column marked "prerequisites
placement criteria. PLEASE INCLUDE ES

OUTSIDE THE ENGLISH DEPARTMENT.-

If students receive

If those
In the

* jndicate use of EPT scores or other
L AND OTHER COMPOSITION INSTRUCTION

DEPARTMENT AND
" COURSE NUMBER

TUTORIAL
COMPONENT
REQUIRED?

GRADED
(ABCDF/I)?

PREREQUISITES
(EPT SCORE, OTHER)

1.1 PRE-REMEDIAL
COURSE WORK
(study skills

" level)
exa,iﬁgﬁ/ okills {r_t!g)
1.

2.
3.
4.
1.2 REMEDIAL

COURSE WORK

(preparation for

college comp.)
1. |
2. ’
3.

1.3 FRESHMAN COMP.

1.

2, '

zZ2 2 2 Z2 2

s

Y N
Y N
Y N
Y N
Y N
v N
S

COURSE |GRAD.
LOAD UNITS?
CREDITS?
(:) N Y (:)
Yy N | Y N
Y N Y N
Y N Y N
Y N Y N
Y N Y N
Y N Y N
e b e
Y N |Y N
voN] YN
Y N Y N
- Mal}m SR

ex: EPT tofad é=/2%2

1.

2.




1. Campus Composition Program Descriotion cont.

DEPARTMENT AND TUTORIAL |GRADED COURSE GRAD. |[PREREQUISITES

COURSE NUMBER COMPONENT | (ABCDF/TI)? | LOAD UNITS? | (EPT SCORE, OTHER)
' REQUIRED? CREDITS? ‘

1.4 OTHER LOWER
- DIVISION COMP,

1 Y N Y N Y N Y N |1,
2. Y N Y N Y N Y N |2.
3. Y N Y N Y N Y N {3.

1.5 UPPER DIVISION . °

COMPOSITION

(expository

writing) _
ex: fan- Avican 5. %0 v 4 O v & v & ex=a’g¢ > Consent- (g%‘d)
1. | Y N Y N Y. N Y N |1. |
2. Y N Y N Y N Y N |2. - o
3. Y N Y N Y N Y N |3. |
4. Y N Y N Y N Y N [4.

.
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2. Composition Students

This section asks you about assistance and options available to
students as they move through the composition program on your
campus. PLEASE REFER TO THE COMING ACADEMIC YEAR, FALL 1981

TO SPRING 1982, FOR YOUR ANSWERS. If significant changes have
taken place in any of these areas, star (*) the item that would
have been answered differently for 1980-1981.

2.1 wWhere is composition assistance available outside regular
classroom instruction? (check as many as apply)

learning center with tutorial assistance
learning center without tutorial assistance
English department tutorial center or assistance

~ EOP tutorial assistance

other (describe)

2.2 What, if any, special provisions are available for limited
English or non-English speaking stcudents? (other than those
listed on pages 1 and 2)7? ’

2.3 How, if at all, are students advised about recommended
placemént for composition instruction?

required placement by EPT score(s)

other:

2.4 How can students on'campus challenge the Freshman Composition

t

English Equivalency Exam

other (describe)




2. Composition students cont.

2.5 How many students challenged Freshman COmDOSltlon last vear
(Fall 1980-Spring 1981)?

How many were succes$ful?

2.6 wWhich one of the following patterns enables your students
to fulfill their upper division writing requirement for
graduation? {(check only one)

exam only
course only

exam or course(s) option

other (describe)




3. Staffing Profile

This section asks about the size and staffing of your program

~at each level of writing instruction.- PLEASE USE PROJECTIONS
FOR THIS ACADEMIC YEAR, FALL 1981-SPRING 1982, TO ANSWER
QUESTIONS BELOW. A

3.1 What is the total FTEF for the English department, 1981-
19822 ' .

3.2 How many people will be on the teaching.étaff of the English
department? How many of them will normally teach comp.?

_ Full time, tenure track normally teach comp.
Full time, lecturers A normally teach comn.
Part time, lecturers normally teach comp.

T.A.'s or graduate assistants normally teach comp. -

3.3 What are projected maximum and average section or class
enrollments for each level below?

PRE~COLLEGE LOWER DIVISION COMP.
MAX | AVG MAX AVG.
. (a) pre?remedial . " (a) Freshman Comp.
- (b) remedial (b)

() | (c)

——— cr—

ENGLISH UPPER DIVISION (expository writing classes)

MAX AVG

(a)

(b)
(c)

3.4 ghit is your projected TOTAL enrollment (1981-1982)for each level
elow?

) -
e .

Pre-remgdial

remedia}

Freshman comp.

other lower division cémp.-

upper division, English department comp.

BN 30
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3.4 Please flll in the chart below w1th numbers that reflec
this year's program (1981-1982) size and pattern of
staffing. LIST BY DEPARTMENT AND COURSE NUMBER
Figures in (B) should equal total in (A).

A B, ! - R——
ﬁowx.m HOW _MANY  OF -rm:sz sm'ugus WILL BE TAUGHT BY:
ENGLISH |, :
35,‘.‘2;3‘;3 ENGLISH ENGLISH ENGLISH ENGLISR = JNON-ENGLISK
FALL 1981 TO FULL-TIME FULL~TIME PART-TIME | mpaACHING DEPT. STAFP
SPRING 1982 - |TENURE TRACK| LECTURERS LECTURERS ASS1ST. )
Lpaz-cor.r.n'cz ]
REMEDIAL
REMEDIAL
,// P\
PRESHMAN ’4
COMPOSITION .
OTHER LOWER 1
" DIVISION e ;
; COMPOSITION ' 1
UPPER DIVIsION
COMPOSITION ' y
(EXPOSITORY WRITING) L. )
| O
> S U ———

ERIC



4. Department Administration

This section asks about the roles and activities of department

administrators.

N/A, NOT APPLICABLE.

Place a check (V) in the column (s)
who has primary responsibility for/in each activity.
DOES NOT TAKE PLACE IN YOUR DEPARTMENT,

that indicate(s)
IF THE ACTIVITY

PLEASE CHECK THE COLUMN MARKED

ADMINISTRATIVE
AGTIVITIES

N/A

DEPT.
CHAIR

COMP,
CHAIR

REMEDIAL
DIRECTOR

NO ONE
DESIGNATED

OTHER STAFF
POSITION OR
COMMITTEE
(describe
below)

.10

represent depart- .
ment in campus-
widé comp matters

-convene comp com-=

mittee meeting

formally propose
vevisions of com-
position policy
and procedures

schedule courses
and teaching
assignments

supervise and/or
train TA's or
grad assistants

evaluate comp.
instructors

initiate the de-
velopment of de-

partmental courses

develop common
curricula or
syllabuses

initiate development
of departmental
courses

develop and review
course objectives

choose common eyur-
ricula or syllabuses




4, Department Administration cont.

ADMINISTRATIVE
ACTIVITIES

N/A

DEPT
CIIAIR

COMP
CIIAIR

REMEDIAL
DIRECTOR

NO ONE
DESIGNATED

OTHER STAFF

POSITION OR

COMMITTEE
(describe
below)

4.12 choose common texts

4,13 other major com-
position-related
activities:

33




’ 4. Department Administration cont.

/

4.14 1If any domposition courses have common requiremerits please -
check (V) below:

.‘!

Course: Stated Texts Assignhents Exam | Grading
‘ Pbjectives

~4.15. How much ASSIGNED TIME is allocated to the composition program
and related activities? ' ’

FTEF (examplé: .75 FTEF)

4.16 Besides the comp. director, to whom or for what is assigned time
allotted? (indicate units allotted and to what title, below)

Units Title

[W
4.17 Please assist us irn communicating with your department. Write-
in the names. and plrone numbers of faculty who £ill each ad-

minstrative position below. (If currentiy vacant, write vacant;
if no such position exists, write n/a).
Z ATSS  public
: _ number number

¢ o

English department chair

Comp. Chair =~ . " .

Remedial Chair.’ '13,

Comp. committee chair

other:
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5., Campus-wide comrosition activities

5.1 List campus-wide committees concerned with composition
instruction or assessment of composition skills.

1.

2. , .

5.2 This year (1981-1982)+, will any English department staff
regularly teach composition in another department?

Yes No

4
,

If yes, where will they (s/he) teach?

>
¥ .

5.3 |This year, will any faculty from outside the English
department teach an English composition course?

Yes No ' -
_ ¢
If yes, from which department(s) '
5.4 Please list any composition-related grants or projects

~operating on your campus in recent years. Include their
source and year(s) of operation.

l.

/ 2. , N




6. Your comments

6.1 Please list two or three of the strong points or "best features"”

of the composition program on your campus. -

4
° -
P .

6.2 Please list two or three important problems that -exist in the
'~ campus composition program.

6.3 If there is anything ‘else important you would like to mention
o . about your program or your campus, please mention it here.

-

. ——— e 2




T W

C. INTERVIEW PROTOCOLS

- -English Department Chair
Composition Program Coordinator
Remedial Program Coordinator
Academic Vice President
Dean of Humanities
Directors of Learning Centers or

Educational Opportunity Programs
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Research in the Effective Teaching of Writing

Phase I Interviews

Campus

Date

Interviewer

Respondent Category:

Position or Title

Office or Department

Tape Available:

Yes

No

Accompanying Documents:
Yes (Attach, please)

No
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INTERVIEW PROTOCOL FOR ENGLISH DEPARTMENT CHAIRS «IT“'léﬁ

WHEN WE CONTACTED CAMPUSES FOR THIS RESEARCH PROJECT, WE SENT ALONG A
SURVEY FOR THE ENGLISH CHAIRS ON EACH OF THE NINETEEN CSU CAMPUSES. THE,
SURVEY, WHICH WE'VE DUBBED THE "FACT SHEET," ASKED FOR BASIC FACTUAL
INFORMATION ON THE COMPOSITION PROGRAM. WE LEFT IT OPEN FOR THE ENGLISH
CHAIRS TO COMPLETE THE SURVEY THEMSELVES OR PASS IT ALONG TO THE COMP.
CHAIRS.

DID YOU COMPLETE THE FACT SHEET FOR THIS DEPARTMENT?

WELL, HERE'S A COPY. IN THIS INTERVIEW I'LL BE REFERRING TO ITEMS ON
THE FACT SHEET FROM TIME TO TIME.

BEFORE WE BEGIN THE INTERVIEW SESSION, I'D LIKE TO EXPLAIN THAT I WILL
BE ASKING YOU QUESTIONS FROM AN INTERVIEW GUIDELINE THAT WAS DEVELOPED
FOR ENGLISH DEPARTMENT CHAIRS ON ALL OF THE TEN CAMPUSES BEING VISITED
BY THIS PROJECT. TO ENSURE REGULARITY IN THE INTERVIEW PROCESS, ALL OF
- US~CONDUCTING INTERVIEWS ‘WILL BE“ASKING THE SAME QUESTIONS, IN THE SAME
ORDER. IN SHORT, WE WILL BE GUIDED BY AN INTERVIEW SCRIPT. SO, SOME OF
_THE THINGS .I-ASK-YOU.WILL. NOT-BE-ESPECIALLY RELEVANT-TO-YOUR- SITUATION e
HERE, THOUGH THEY MAY BE FOR SOMEONE ELSE ON ANOTHER CAMPUS. ALSO, THE
INTERVIEW MAY SEEM A BIT FORMAL OR STILTED BECAUSE OF THE SCRIPT OF
QUESTIONS AND FOLLOW-UPS.

HOWEVER, AND THIS IS VERY IMPORTANT, PLEASE DON'T FEEL BOUND BY THE
QUESTIONS I AsK. IF YOu FEEL YOU HAVE SOMETHING ELSE TO ADD ON ANOTHER
TOPIC, PLEASE DC SO.

NOwW, BECAUSE I DON'T WANT TO MISS OR MISQUOTE ANY OF WHAT YOU SAY, I'D

LIKE TO TAPE RECORD THIS TALK, WITH YOUR PERMISSION, OF COURSE. THIS IS
ONLY TO PROVIDE A WORKING TRANSCRIPT FOR THE'PROJECT STAFF. YOUR IDENTITY
WILL NOT BE LINKED TO RESPONSES AND ONLY PROJECT STAFF AND THE TRANSCRIBER\
WILL HEAR THIS TAPE '

.. IF. AT.-ANY -POINT. DURING: THE-SESSION YOU:WANT TO SAY SOMETHING-OFF ~THE
RECORD, PLEASE TELL ME AND I'LL TURN OFF THE RECORDER. IS IT OKAY,
THEN, TO TAPE THIS INTERVIEW?
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wmm(éfgkim%ﬁﬁuTgPtj.._....  R
THE INTERVIEW HAS TWO PARTS. THE FIRST IS VERY BRIEF AND ASKS ABOUT"
YOU, YOUR BACKGROUND AND EXPERIENCE. THE SECOND PART IS MUCH LONGER AND
FOCUSES UPON SEVERAL ASPECTS OF THE COMPOSITION PROGRAM.

LET'S BEGIN WITH YOU.

1. How long have you been here at ) (campus)

and that's all been in the English department?

2.  And how long have you been the department chair?

How much longer do you expect to be?

3. 1I'd like to get a sense of what is involved in being English. chair.
'What are your main responsibilities as comp. chair?
PROBES: Do you have a written job description? (May I take

a copy with me?)

!
i
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On pages 7 and 8 of the FACT SHEET, I see that the English chair is

responsible for

Are there any other activities you take Care of?
PROBES: How about hiring of staff?
Are you involved in faculty retraining?
Are you a member of the comp. committee?

Are there any particular ideas or pet projects you've initiated or

__devoted a lot of time to?

PROBES: Would you explain a bit?
Are all these things routine functions for the English chair, or are

some of them things you've undertaken on your own?

41
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/‘A

THANKS. THAT'S VERY HELPFUL TO ME. NOW, IN ADDITION TO BEING THE DEPART-
MENT CHAIR, YOU TEACH IN THE DEPARTMENT, RIGHT?

4. What courses will you be teaching this year?
5. Are any of these lower division, required writing courses?
6. Over your teaching Eareer,'in what areas have you done the most
teaching?
v
N\
7. Besides teaching and activities you've mentioned, do you pursue anv

other professional activities in composition?
PROBES: Would you say you're interested in keeping up with

comp. as a field?

What do you read in this area?




Page D5

BEFORE I MOVE ON TO THE REST OF THE INTERVIEW, IS THERE ANYTHING ELSE
YOU FEEL I OUGHT TO KNOW ABOUT YOU AS DEPARTMENT CHAIR?

FOR THE REMAINDER OF THE INTERVIEW WE' LL BE DISCUSSING THE COMPOSITION
PROGRAM HERE AT . WHEN WE USE

THE TERM "COMP. PROGRAM," LET'S AGREE TO REFER TO UPPER AND LOWER DIVISION
COURSES IN THE ENGLISH DEPARTMENT.

8. ' Is that a definitioq you're comfortable with?

NOTE TO INTERVIEWER: If something else is mentioned, find out:
(a) under whose auspices it operates;
(b) how its related to the English department.

THANKS. THE REST OF THE INTERVIEW IS DIVIDED INTO SECTIONS ABOUT THE COMP.
PROGRAM. AT THE VERY END, I'D LIKE TO GET YOUR ASSESSMENT OF SOME OF THE
ISSUES WE'LL COVER NOW. COULD YOU HOLD YOUR JUDGMENTS UNTIL THAT SECTION
AT THE END, OR LET ME KNOW WHEN YOU'RE EXPRESSING YOUR OWN PERSPECTIVE ON
A TOPIC. ' ' ' . .
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I'D LIKE TO START WITH SCME QUESTIONS ON THE DECISION-MAKING PROCESS IN
TERMS OF THE COMP. PROGRAM. '

9. As the department chkair, how are you involved-in-the -administration_ .

of the comp. program?

" 10. What part do you play in decisions affecting the comp. program? v
What ére gome of these kinds.of decisiohs?
PROBES: Policies on course requirements?
Hiring c&mp. staff?
Sgpgggliggwg}a§sua§signménts for comp.?
>Eva1uatigg comp.’staff?
Instructidnal content; methods or texts fqr comp.?
Selection.of comp. chair?

Selection of comp. committee?
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‘\\\

11. Is there a campus-wide writing committee? G

"PROBES: Whe's on-it? \\\\\f\~.

- - L ~__ Vhat does it do?
Are there any other mechanisms for bfinging faculty together on

writing issues?

OK. WE'VE DISCUSSED SOME OF THE THINGS YOU'RE INVOLVED WITH AND HOW OTHERS
CAN PARTICIPATE IN COMP. PROGRAM DECISIONS.

-~ 12. Do most comp. decisions follow a particular route from the initiéfion

. .of ideas through to the final decision?
’ £

4 ) *
PRODES: - Could you trace that route for me using a recent issue?

« 7
: I'm particularly interested in knowing who participates,
. ‘ d
in what way. :

THANKS. THAT'S VERY USEFUL TO KNOW. NOW, I'D LIKE TO ASK YOU ABOUT THE
CLIMATE SURKOUNDING THE COMP. PROGRAM IN THIS DEPARTMENT AND ON CAMPUS.
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13.

14.

15.

" know how the facultv - this department feel?

Page D8

Many English faculty --e uncomfortable with the recent increése of

composition courses :caco the attention to basic writing. I'd like to

PROBES: How about the tenured faculty?
' And the rest of the féculty?

How.d?-you know this?

o

And how do you feel; would you like to,h@be more comp. specialists in

your department?

How dées the énglish faculty generally ;ggard‘composition research and .

-
N -

othe? professional activities related t? composition?
" PROBES: Do the faculty approve? -
Does work in composition count toward tenﬁre and promotion?
Do you sense any change in attitude tqw7rd these acﬁivities over the

past ‘several years?
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16. How about on the.campus at large, how do other departments feel about
the increased attention to comp;?
Do other departments feel the English department is doing a good job?

Do you sense any support for writing in other departments?

NOTE TO INTERVIEWERS: If responses are NEGATIVE, ask:
' Why is that? o
— Is there any competition for FTE?

AN

© THIS IS GOING VERY WELL, YOUR ANSWERS ARE GOING TO BE QUITE HELPFUL.

~ I'D LIKE TO MOVE ON TO ANOTHER SUBJECT, YOU. I'M INTERESTED IN YCUR
- PERCEPTIONS Ang JUDGMENTS ABOUT THE COMP. PROGRAM.

17. What's yodf\assessment of how well the program is working?
. What makes yaq say that?

PROBES: ‘Have there been any formal reports or studies?
AN ‘ ST
Do 'you hear from the English faculty?

Are éqmp. students doing well on the upper division
writing}requirement for graduation?

\
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>

18. 1Is there any-ing v:. would like to see done differently in the
-ogr ase explain
oA Curr . Course sequence? Stafﬁing? Placement?

Instructional methods,vmateridls?

°

19. Are‘theré plans to try any of these changes?

48
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I'D LIKE TO REFER TO THE FACT SHEET FOR A MOMENT. ON PAGE 11, THERE ARE
STRENGTHS AND PROBLEMS LISTED FOR THE COMP. PROGRAM. I'D LIKE TO GET
YOU TO EXPAND ON THESE.

NOTE TO INTERVIEWERS: You're on your own folks. Probe and nudge.

Ay

IS THERE ANYTHING ELSE YQU THINK I SHOULD KNOW ABOUT YOU, YOUR DEPARTMENT
OR THE COMP. PROGRAM°

o

P -

" THANKS AGAIN.
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S
REVISED’COMPOSITI@N CHAIR PROTOCOL

WHEN WE CONTACTED CAMPUSES FOR THIS RESEARCH PROJECT, WE SENT ALONG A _
SURVEY FOR THE ENGLISH CHAIRS ON EACH OF THE NINETEEN CSU CAMPUSES. THE
SURVEY, WHICH WE!VE DUBBED THE "FACT SHEET," ASKED FOR BASIC FACTUAL
INFORMATION ON THE COMPOSITION PROGRAM. WE LEFT IT OPEN FOR THE ENGLISH

§  CHAIRS TO COMPLETE THE SURVEY THEMSELVES OR PASS IT ALONG TO THE COMP.
CHAIRS. - »

DID YOU HELP FILL-IN THE FACT SHEET FOR THIS DEPARTMTNT° HAVE YOU SEEN
T2 -
\

~ WELL, -HERE'S A COPY IN THIS INTERVIEW I'LL BE REFERRING TO ITEMS ON
. THE FACT SHEET FROM TIME TO TIME. : |

BEFORE WE BEGIN THE INTERVIEW SESSION, I'D LIKE TO EXPLAIN THA& I WILL

BE ASKING YOU QUESTIONS FROM:AN INTERVIEW GUIDELINE THAT WAS DEVELOPED

.FOR COMPOSITION CHAIRS ON ALL OF THE TEN CAMPUSES BEING VISITED T0 -

ENSURE. REGULARITY IN THE INTERVIEW PROCESS, ALL OF US CONDUCTING INTERVIEWS 0

‘WILL BE ASKING THE SAME QUESTIONS, ‘IN THE SAME ORDER. IN SHORT, WE WILL

.BE FOLLOWING AN INTERVIEW SCRIPT. S0, SOME OF THE THINGS I ASK YOU WILL

NOT BE ESPECIALLY RELEVANT TO YOUR SITUATION HERE, THMOUGH THEY MAY BE )

 FOR SOMEONE ELSE ON ANOTHER CAMPUS. ALSO, THE INTERVIEWING MAY SEEM A - -°
* BIT FORMAL OR STILTED BECAUSE OF THE PREPARED SCRIPT OF QUESTIONS AND
. FOLLCH-UPS,

HOWEVER ’AND THIS IS IMPORTANT PLEASE DON'T FEEL THAT YOU CAN'T INTERJECT
ANOTHER TOPIC. IF THERE IS SOMETHING I SHOULD KNOW, QR IF MY QUESTIONS
"AREN'T GETTING THE COMPLETE PICTURE ON A SUBJECT PLEASE LET ME KNOW.

NOV, BECAUSE I DON'T WANT TO MISS OR MISQUOTE ANY OF WHAT YOU SAY, I'D
LIKE TO RECORD OUR CONVERSATION, WITH YOUR PERMISSION. THIS WILL ALLOW
_ US_TO_TRANSCRIBE A WORKING DRAFT OF TME INTERVIEW DATA. OF COURSE, ONLY
"THE PROJECT STAFF AND THE TRANSCRIBER WILL HEAR TAE TAPES, AND YOUR
IDENTITY WILL NOT BE ‘EXPOSED IN OUR REPORTING.

IF AT ANY POINT YOU WANT TO SAY SOMETHING OFF THE RECORD PLEASE. TELL ME
. AND I'LL TURN OFF THE RECORDER. IS IT OKAY, THEN, TO RECORD THIS INTERVIEW?
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(START THE TAPE)
THE INTERVIEW IS SET UP IN TWO PARTS. THE FIRST IS VERY BRIEF AND ASKS
ABOUT YOU, YOUR BACKGROUND AND EXPERIENCE. THE SECOND PART IS MUCH
LONGER AND-FOCUSES UPON SEVERAL ASPECTS OF THE COMPOSITION PROGRAM.

LET'S BEGIN WITH YOU. .

1. How long have you been here at (campus) ?

and that's all been with the English departmer:t?

2. "mlﬁémﬂJQNiAAg ﬁéve you bé;; the c;mb. chair?
How much longer do you expect to be?
Would you mind briefly telling me how you came to be comp. chair?
PROBES: Do you know of any special criteria affecting your
selection?

Why did you éccept the position?




3.

Page A3

I'd like to get a sense of what is involved in being comp. chair.

What are your responsibilities?

PROBES: Do you have a written job description? (May I take

a copy with me?)

On pages 7 and 9 of the FACT SHEET, I see that the comp. chair is

responsible for

Are there any other activities you take care of?

PROBES: - How about hiring of staff?

Are you involved in any faculty retraining?
Are you the chair of the comp. committee?

Are there any particular ideas or pet projects you've initiated or

devoted a lot of time to?

PROBES?*%‘Would—you—expiain*a—bit.:

Are all those things routine functions, or are some of them things

you've undertaken on your own?



Page A4

4. Thanks, that's very helpful. Now, in addition to being comp. chair
you teach in%the department, right? What courses will you be teaching

this year?

PROBES: Are any of these lower division, required writing
courses?
5. Over your teaching career, in what areas have you done the most
teaching?
6. Besides teaching and activities you've already menﬁioned, what profes-

sional activities do you pursue in the field of composition?

What do you read in the area?

BEFORE I MOVE ON TO THE REST OF THE INTERVIEW, IS THERE ANYTHING ELSE YOU
FEEL.I OUGHT TO KNOW ABOUT YOU AS COMP. DIRECTOR?
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FOR THE REMAINDER OF THE INTERVIEW WE'LL BE DISCUSSING THE COMPOSITION
PROGRAM HERE AT . WHEN WE USE THE TERM
"COMP. PROGRAM" IN THIS INTERVIEW LET'S AGREE TO REFER TO UPPER AND LOWER
DIVISION COURSES IN THE ENGLISH DEPARTMENT.

7. Is that a definition you're comfortable with?.

NOTE TO INTERVIEWERS: If something else is mentioned, find out:
(a) under whose auspices it operates;
(b) how it's related to the English
department.

8. Is there anything like an underlying philosophy or set of gbals‘for

the comp. program?

Could you explain?
i

PROBE: Is this written dbwn somewhere? May I get a copy?

THANKS. NOW, THE REST OF THE INTERVIEW IS DIVIDED INTO SECTIONS ABOUT THE
COMP. PROGRAM. THE FIRST PART IS ABOUT THE PROGRAM PRACTICES AND POLICIES,
THE NEXT SECTION ON PROGRAM DECISION-MAKING, THEN STAFFING, AND FINALLY, A
SECTION ASKING ABOUT YOUR PERSPECTIVE ON THESE ISSUES.

SO, COULD YOU TRY TO RESERVE YOUR PERSONAL VIEWS UNTIL WE REACH THAT LAST

SECTION OR BE SURE TO LET ME KNOW WHEN YOU'RE EXPRESSING YOUR OWN VIEWS
ON A TOPIC

54



Page A6

THIS SECTION IS PARTLY FOR VERIFICATION AND PARTLY A CHANCE FOR YOU TO
~~EXPAND ON THE INFORMATION CONTAINED ON THE FACT SHEET (PAGES 1 AND 9).

LET ME ASK YOU ABOUT PARTICULAR FEATURES OF THE COMPOSITION PROGRAM.
9. First of all, how well do you feel you know what goes on in composition

classes?

PROBES: How about for the part-timers and T.A.'s?

COULD YOU TALK ABOUT IT A BIT FOR THESE NEXT FEW QUESTIONS? AND FOR THE
FULL-TIME/TENURED FACULTY WOULD YOU BE ABLE TO ADD YOUR IMPRESSIONS ON WHAT

THEY'RE DOING? -

'10.- Does the department furnish syllabusés~for-comp. classes?:

IF SO: Who follows them?

o

[ S

"11. Does the department furnish other guidelines for comp. courses, such

as course descriptions?
IF SO: Who follows them? . \
Do faculty submit gui@eliggs?

What happens to these?

55



12.

13.

Who chocses the textbooks for the

Page A7

comp. courses?

PROBES:' Do you know how the faculty use their texts in classes?

Is this a requirement?

Can you comment on the popularity

- and techniques:

Pre-writing?

- Peer-criticism?

Writing handbooks?

‘Holistic grading?

Rhetorical m;des?

Revision?

Tutqrs?_

Professiona} essays, Readersf

Dictionaries?

Linguistic approaches?

56
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14.

15.

16.

'Paée A8

Are there uniform exams, grades, or other standards?

NOTE TO INTERVIEWERS:  Refer to FACT SHEET, page 9.

Do you feel that you would like greater uniformity in the structure

of the program?

Are there any structured occasions for full-time faculty and others
to comé together to share ideas on teaching? . — »

PROBES: - 'Whatvkiﬂd of response do you get from thelfaculty?
!
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17. Do you make use of EPT sub-scores? , ¢

NOTE TO INTERVIEWERS:  Refer to Fact Sheet, page 1.

Q

IN THIS NEXT SECTION I'D LIKE TO FOCUS ON DECISION- -MAKING IN THE CONTEXT
OF THE COMPOSITION PROGRAM. \

LET'S START WITH A CAMPUS-WIDE WRITING POLICY THE UPPER DIVISION WRITING
REQUIREMENT. _

18. As I understand it, the requirement on this campus can be met by

NOTE TO INTERVIEWERS: Refer to FACT SHEET, page 4.

Am I right?

19. Fine. VWho set pdlicy on this? ' \
PROBES: Who was involved:

What's been the Engliéh department's role? C ’\
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20.

21.

Page Al0

Aside from the Upper Division Requirement, are there other decisiqns
affecting the compi program that involved people from outside the
department? |
How was policy set?

PROBES: Where did the issue originate?

How was the English department involved?

Do most comp. program policy decisions travel this route?
Can you think of a notable exception?

PROBES: = Why did it happen that way?

&
¥
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22.  1In these instances, campus-wide;writing pqlicf and comp. program policy‘
decisions, you've explained how things happen and who's usually involved.
NoQ I'm wondering, for these examples, where the real dacision-making
power lay; who had the éipht?. N

PROBES: for comp. decisions?

for campus-wide policies on writing?

e
F
W

THANKS, THAT'S BEEN VERYHELPFUL. I'D LIKE TO MOVE TO ANOTHER TOPIC FOR
THIS NEXT SET OF QUESTIONS. ~ =~ - FOR.

WE'RE INTERESTED IN THE STAFF INVOLVED WITH COMPOSITION INSTRUCTION.
23. I'd like to refer to page 6 of the FACT SHEET for a minute.
Could you tell me how the decisions represented on this page were
arrived at?
PROBES: What are your policies regardingifull;time,»tenured

faculty teaching composition courses?

24, ‘Does the comp. staff turn over very much?

60
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25. What kind of background do these people have?
Is there any sort of preparation or tra{ning in the department for
teaching comp.?

PROBES: What?

3

26. Has the comp:. staff had ény influence or shaping the comp. curricalum?
PROBES: What's that been?
J How about tenufed faculty? part-timers?

Does sharing of ideas take place?

PROBES: How?
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|
|

27. Are faculty evaluated on their comp. instruction?

i <

PROBES:  How? 5

\ Is that the 'same for all comp. instructors, regardless

\ of faculty status or experience? ' v

28, Is any one or group in the d?partmgpt engaged in comp.-related
activities beyond teaching céurSes?

PROBES: What are they doing?

NOTE TO INTERVIEWERS:  On page 10 of the FACT SHEET there should
: be a listing of recent grants and projects..
Ask about these.
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. 29. How does the English faculty generally regard composition research

et

and other professional activities related to composition?

PROBES: Do the faculty approve?

Does work toward composition count toward tenure and
. _ NP SN
promotion?

r

Do you sense any change in attitﬁdeAtoward these activities over the

. . . . - o . T
past several years? - . o , K

)
4

30. Many English faculty are uncomfortable with the receat increase;af

composition courses and the attention to basic writing. How do

' t
.

faculty in this department feel?

PROBES:  How about the tenured faculty?

And the rest of the faculty who teachk ‘comp., how do
they feel about teaching compositiown?

»

How do you know that?

o \ v . o , o .
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31.. As far as you can tell, does the faculty feel satisfied that their -
comp. program is werking? ~\\ -

& L .
—.—.-What are the indications of success they're looking for?

o

—

IS THERE ANYTHING ELSE YOU'D LIKE ME TO KNOW ABOUT THE COMP. STAFF OR
THE RELATIONSHIP BETWEEN COMPOSITION AND LITERATURE IN THE DEPARTMENT?

|
i
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- OKAY, FINE. FOR THIS LAST SECTION OF QUESTIONS I'M INTERESTED-IN YOU,
YOUR OPINIONS AND PERCEPTIONS OF THE COMP. PROGRAM.

EARLIER IN THE INTERVIEW YOU TOLD ME WHAT THE COMP. PROGRAM LOOKS LIKE, -
ITS GOALS, HOW DECISIONS ARE MADE, WHAT INSTRUCTIONAL POLICIES EXIST,

AND SO FORTH. 1I'D LIKE TO GO BACK BRIEFLY TO ASK YOUR OPINION ON THESE
ISSUES.

32. Let's start with the program goals, are you satisfied with these?

How about the curriculum itself?
Program policies and decision-making?

Staff invclvement and teaching?

+ 33. 1Is there anything you'd like to see done differently?

PROBES: Will you be trying to affect any changes this year?
What?
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34.

35.

‘Page Al17

i
:

How successful or effective do you feel the comp. program has been
in meeting its goals?
And what kinds of indications of success or effect is that based

upon?

I
|
|

Now, as the comﬁ. director, are t%e;e any special problems that make
your job difficult? |

A

\

i

What would make it easier?
NOTE TO INTERVIEWERS: Refer to ﬁgge 11 of the FACT SHEET.
: Ask about the '"problems" listed there.

\

\
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\ .

EARLIER ‘I MENTIONED THE FACT THAT COMPOSITION WAS A RELATIVELY NEW AREA

OF GROWING EMEHASIS AND ACTIVITY FOR MOST ENGLISH DEPARTMENTS. AT THE

SAME TIME, THERE ARE RELATIVELY FEW "EXPERTS" BEARING POSTSECONDARY DEGREES
IN COMPOSITION INSTRUCTION. TO SOME EXTENT THIS MEANS THAT MANY OF THE
PEOPLE WHO MUST GUIDE COLLEGE COMPOSITION PROGRAMS ARE BEING ASKED TO

MAKE DECISIONS AND FORMULATE POLICY IN AN. UNFAMILIAR AREA.

_36. Do you feel this kind of pressure on yourself?

PROBES: How well prepared dc¢ you consider yourself?

s

37. I have one last question. Is there anyone else on campus, another
department for instance, doing anything in writing?

Is that connected in any way to the English department's efforts?

WELL, WE'VE COME TO THE END OF THE STRUCTURED INTERVIEW YOUR ANSWERS HAVE
BEEN VERY INFORMATIVE. BEFORE I TURN OFF THE RECORDER,. 1'D LIKE TO OFFER
YOU THE OPPORTUNITY TO ADD TO OR CLARIFY ANYTHING YOU' VE TOLD ME.

<

IS THERE ANYTHING ELSE YOU THINK I SHOULD KNOW IN ORDER TO UNDERSTAND THE
. COMP. PROGRAM ON THIS CAMPUS? -

/
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REMEDIAL CHAIR PROTOCOL

WHEN WE CONTACTED CAMPUSES FOR THIS RESEARCH PROJECT, WE SENT ALONG A
SURVEY FOR THE ENGLISH CHAIRS ON EACH OF THE NINETEEN CSU CAMPUSES. " THE
SURVEY, WHICH WE'VE DUBBED THE "FACT SHEET," ASKED FOR BASIC FACTUAL
INFORMATION ON THE COMPOSITION PROGRAM. WE LEFT IT OPEN FOR THE ENGLISH
CHAIRS TO COMPLETE THE SURVEY THEMSELVES OR PASS IT. ALONG TO THE COMP.
CHAIRS. =~ -

DID YOU HELP FILL IN THE FACT SHEET FOR THIS DEPARTMENT° HAVE YOU SEEN
IT? ' ’

_WELL HERE'S A COPY. IN THIS INTERVIEW I'LL BE REFERRING TO ITEMS ON
THE FACT SHEET FROM TIME TO TIME. /

BEFORE WE BEGIN THE INTERVIEW SESSION, I'D LIKE TO EXPLAIN THAT I WILL
BE ASKING YOU QUESTIONS FROM AN INTERVIEW GUIDELINE THAT WAS DEVELOPED
FOR REMEDIAL DIRECTORS ON ALL OF THE TEN CAMPUSES BEING VISITED. 7O
ENSURE REGULARITY IN THE INTERVIEW PROCESS, ALL OF US CONDUCTING INTER-
VIEWS WILL BE ASKING THE SAME QUESTIONS, IN THE SAME ORDER. IN SHORT,
WE WILL BE FOLLOWING AN INTERVIEW SCRIPT. SO, SCME OF THE THINGS I ASK
YOU WILL NOT BE ESPECIALLY RELEVANT TO YOUR SITUATION HERE, THOUGH THEY
MAY BE FOR SOMEONE ELSE ON ANOTHER CAMPUS. ALSO, THE INTERVIEWING MAY
SEEM A BIT FORMAL OR STILTED BECAUSE OF THE PREPARED SCRIPT OF QUESTIONS
AND FOLLOW-UPS.

HOWEVER, AND THIS IS IMPORTANT PLEASE DON'T FEEL THAT YOU CAN'T INTERJECT
ANOTHER TOPIC. IF THERE IS SOMETHING I SHOULD KNOW, OR IF MY QUESTIONS
AREN'T GETTING THE COMPLETE PICTURE ON A SUBJECT PLEASE LET ME KNOW.

NOW, BECAUSE I DON'T WANT TO MISS OR MISQUOTE ANY OF WHAT YOU SAY, I'D
LIKE TO RECORD OUR CONVERSATION, WITH YOUR PERMISSION. THIS WILL ALLOW
US TO TRANSCRIBE A WORKING DRAFT OF THE INTERVIEW DATA. OF COURSE, ONLY
THE PROJECT STAFF AND THE TRANSCRIBER WILL HEAR THE TAPES, AND YOUR
IDENTITY WILL NOT BE EXPOSED IN OUR REPORTING.

IF AT ANY FOINT YOU WANT TO SAY SOMETHING OFF THE RECORD. PLEASE TELL

ME AND I'LL TURN OFF THE RECORDER. IS IT OKAY, THEN, TO RECORD THIS
INTERVIEW?
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(START THE.TAPE)
THE INTERVIEW IS SET UP IN TWO PARTS. THE FIRST IS VERY BRIEF AND ASKS
ABOUT YOU,. YOUR BACKGROUND AND EXPERIENCE. THE SECOND PART IS ‘MUCH LONGER
AND FOCUSES UPON SEVERAL ASPECTS OF THE COMPOSITION PROGRAM.

LET'S BEGIN WITH YOU.

1. How long hzve you been here at (campus) ° ?

!
/

and that's all been with the English departmeﬁt?

2. And how long have you been the rersdial director?
How long has thére been a remediai program here?
How did this arlse9
PROBES: Does this relate to the EPT remedial fund1ng9

NOTE TO INTERVIEWERS: EPT testing started up 5/76.

o

Would you mind briefly telling me how you came ﬁo be remedial chair?
~ PROBES: Do you know of any speciai_triteria affecting your
selection? \
Why did ydu accept the position?

\

How much longer do you expect to hold it?

et

70
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I'd like to get'a‘sen§e of what is involved in being remedial chair.
What are your main responsibiiities as remedial cbair?
PROBES: Do you have a written job description? (May I take
a co v with me?) ' ) -
On pages 7 and 8. of the FACT.SHEET, I see that the remedial chair

~

is responsible for

Are there any other activities you take care of?
:\PROBES: How about ﬁiring of staff?
Are you involved in any faculty.retraining?
Are you the chair of the comp. committee?v
Are there ahylparticular ideas or pet projects you've initiated or

devoted a lot- of time to?

Are all those things routine functions, or are some of them things

. you've undertaken on your own?

70
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7.

Thanks, that's very helpful: Now, in additjon to being remedial chair

Page C4

1

you teach in the department, right? What courses will you be teaching

this year?

Over your teaching careex, in what areas have you done

teaching?

M

the most

Besides teaching and activities you've already mentioned, what profes<

sional activities do you pursue in the field of composition?

What do you read in the area?

71
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BEFORE I MOVE ON TO THE REST OF THE INTERVIEW, IS THERE ANYTHING ELSE YOU
FEEL I OUGHT TO KNOW ABOUT YOU AS REMEDIAL DIRECTOR°

;

FOR THE REMAINDER OF THE INTERVIEW WE'LL BE DISCUSSING THE COMPOSITION

PROGRAM HERE AT . WHEN WE USE THE TERM
"COMP. PROGRAM" IN THIS INTERVIEW LET'S AGREE TO REFER TO UPPER AND LOWER
DIVISION COURSES IN THE ENGLISH DEPARTMENT.

8. Just what does the remedial program consist of?
PROBES: Would you talk about credits; has this been an issue?
What do you actually call these courses; are they

-

referred to as "remedial?"

FEEREN : ] : \
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9. How ure «..se courses coordinated with the rest of the coi. dsition
program?
"PROBES: " Is placement into comp. classes related to the remedial

curriculum?

10. Is there anything like an underlying philosophy or set of goals for
the remedi%l program?
Cor1d you explain?

L nUBES: Is this written down somewhere? May I get a copy?

73
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THANKS. nOW, THE Kk Of v T™TERVIEW IS PTVIDTD INTO  CTIONS ABOUT THE
PROGRAM. THE FIRST b:..T IS ABOUL THE PROGKai: Phav: LS AND ¢ 7°T5, THE
NEXT SECTION ON PROGRAM DECISION-MAKING, THEN STAFF, AND FINALL., A SECTiON
ASKING ABOUT YOUR PERSPECTIVE ON THESE ISSUES.

SO, COULD YOU TRY TO RESERVE YOUR PERSONAL VIEWS UNTIL WE REACH THE LAST
SECTION OR BE ‘SURE TO LET ME KNOW WHEN YOU'RE EXPRESSING YOUR OWN VIEWS
ON A TOPIC

THIS SECTION IS PARTLY FOR VERIFICATION AND PARTLY A CHANCE FOR YOU TO
EXPAND ON THE INFORMATION CONTAINED ON THE FACT SHEET (PAGES 1 AND 9).

11. First of all, how well do yon feel you know what goes on in -the
remedial sections taught by others? | |
PROBES:  How about for the part-timers and T.A.'s?
COULD YOU TALK ABOUT IT A BIT FOR THESE NEXT FEW QUESTIONSTAND IF THERE

ARE FULL-TIME FACULTY TEACHING REMEDIAL SECTIONS, WOULD YOU BE ABLE TO ADD
YOUR IMPRESSIONS OF WHAT THEY'RE DOING?

12. Does the department furnish syllabi for remedial classes?

IF SO: Who follows them?

74
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r

13. Does the department furnish other guidelines for courses, such as
course descriptions?
. S US thém? ‘ -
Do faculty submit gui. .ne.

What happens to these?
m’h

: . ’
14. Who chooses the textbooks for the courses?

Do you know how the faculty use their texts in class?

Is this a requirement?

“y
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-

|
| : )
\ 1$. Can ycu comment on the popularity of the following teaching methods
\ .
| . |
|

and techniques?
j\ Pre-writing?
Peer criticism? .
! '}Writing handbooks?
Holistic grading?
Rgliorical mo@es?
’Reyi%i?n?

A

Professionat essays, Readers?

Dictionaries?

\ B ! -

Linguistic approaches?
\ . ] '
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%
16.. Are there uniform exams, grades, or other standards? '
o N N -
NOTE TO INTERVIEWERS: Refer to FACT SHEET, page 9. . o
“i /

f

. /
17. Do you feel that you would 1ike~greater—unifﬁrmitY“iﬁ"thé”stfﬁttﬁfé‘ -
of the program?” N : '
{
18. ‘“Are there any structured occasions for full-time faculty and.othqks
to come'together to share ideas on teaching? ; " L
PROBES:  What kind of response do you get frof the faculty?
~ ] . . - g ‘
L, 3 : |
T B
L3 u \\ / P
\\ ’ \
N N i .
: A .,' L e , . /:\ ,
19.. Do you make use’of EPT sub-scores?, B /
SHEET, page 1. ‘ ’
. - . i . -‘A )

Refer to FAC%

[

NOTE TO INTERVIEWERS:
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Vs - ¥

WE'RE I "ERESTED IN KNOWING A LITTLE BIT ABOUT THE STAFF INVOLVEDL‘W;'ITH !
REMEDIAL [NSTRUCTION. ) - L
"20. I'd like to refé} to page 6 of the FACT SHEET for a minute._.éoulé .

you teil me hﬁw the decisicns on remedial course assfgﬁmgnté réé?éi'?~
sented on this page were arrived at? _h‘
PROBES:  What are the policies regarding full-time, tédu£ed ' «'f‘f ;

. . faculty teaching remedial courses? |

Doés the remedial staff turn over very much? -

21. What kind of background do these people have?
-Is there any sort of preparation or training in the department for

teaching remedial classes? |

ot
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22. Would you tell me whether the remedial staff has had any influence on
shapihg the remedial curriculum?
PROBES: ‘How about tenured faculty? part-timers?
Does sharing of ideas take place?

PROBES: How?

23. Are faculty evaluated on their remedial instruction?
PROBES:  How?
e i Is that the same for all remedial instructors,

regardless of faculty status or experience?

”t

—
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24. 1Is anyhone or group in the department engaged in professional
activities in the field of basic writing, besides:téaching?
PROBES: What are they doing?
NOTE TO INTERVIEWERS: On page 10 of the FACT SHEET there should be

a listing of recent gragts and projects.
Ask about-these.

25. Hpw does the English facule generally regard writing research and
| [ and other professional aé;ivities related to composition?
PROBES: Do the faculty approve?
Does work in basic writing count toward tenure and
. promotion?

' Do you sense any change in attitude toward these activities over the

past several years?

80
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26. Many English faculty afe uncomfortable with the recent increase of
writing courses and the attention to basic writing. How does the
faculty in this department feel?

PROBES: How about the tenured faculty?
.And the rest of the faculty who teach basic writing;
how do they feel about teaching composition? |

*
How do you know that?

e

27. As far as you can tell, does the remedial staff feel satisfied their

1

remedial program is working?

what are the indications of success they're looking for?

8l
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IS THERE ANYTHING ELSE YOU'D LIXKE ME TO KNOW ABOUT THE WRITING STAFF OR
THE RELATIONSHIP BETWEEN COMPOSITION AND LITERATURE IN THE DEPARTMENT?

e

OKAY, FINE. - FOR THIS LAST SECTION OF- QUESTIONS I M INTERESTED 1IN YOU
YOUR OPINIONS AND PERCEPTIONS OF THE COMP PROGRAM.

EARLIER IN THE INTERVIEW YOU TOLD ME HOW THE REMEDIAL PROGRAM LOOKS,

ITS GOALS, HOW DECISIONS ARE MADE, WHAT INSTRUCTIONAL POLICIES EXIST,

AND SO FORTH I'D LIKE TO GO BACK BRIEFLY TO ASK YOUR OPINION ON

THESE ISSUES.

28. Let's start with the program gqals, are you satisifed with these?
How about the curriculum itself?

>
Program policies and decision-making? ’ .

Staff involvement and teaching?
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29. Is there anything you'd like to see done differently?
PROBES: Will you be trying to affect any changes this year?

What?

£
30. How successful or éffective,dbnyou~feel the remedial érogram has been
in meeting its goals?

And what kinds of indications of success or effect is that based upon?

FERN
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31. Now, as the remedial director, are there any special problems that
make your job difficult?
What would make it easier?

NOTE TO INTERVIEWERS: Refer to page 11 of the FACT SHEET.
. about the '"problems" listed there.

EARLIER I MENTIONED THE FACT THAT COMPOSITION WAS A RELATIVELY'NEW AREA
OF GROWING EMPHASIS AND ACTIVITY FOR MOST ENGLISH DEPARTMENTS. AT THE
SAME TIME, THERE ARE RELATIVELY FEW "EXPERTS"- BEARING POSTSECONDARY DEGREES

IN COMPOSITION INSTRUCTION. TO SOME EXTENT THIS MEANS THAT MANY OF THE =~

PEOPLE WHO MUST GUIDE COLLEGE COMPOSITION PROGRAMS ARE BEING ASKED TO MAKE
DECISIONS AND FORMULATE POLICY IN AN UNFAMILIAR AREA.

A32.” Do you feel thls k1nd of pressure on yourself? T .

PROBES : How well prepared.do you consider yourself?




Fage C18.

1
33. I have one last question. Is there anyone else, another department
for instance, doing anything in writing?

Is that connected in any way to the English departmenﬁ's effortizzgl/,,/,~

"

WELL WE' VE COME TO THE END OF THE STRUCTURED INTERVIEW. .YOUR AﬁéWERS HAVE
BEEN VERY INFORMATIVE. BEFORE I TURN OFF THE RECORDER; I'D LIKE TO OFFER
YOU THE OPPORTUNITY TO ADD TO OR CLARIFY ANYTHING YOU VE TOLD ME.

IS THERE ANYTHING ELSE YOU THINK I SHOULD KNOW IN- ORDER TO UNDERSTAND THE
REMEDIAL OR COMP. PROGRAM ON THIS CAMPUS? o

85
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REVISED PROTOCOL FOR A.V.P. INTERVIEWS

BEFORE WE BEGIN THE INTERVIEW SESSION, I'D LIKE TO EXPLAIN THAT I WILL
BE ASKING YOU QUESTIONS FROM- AN INTERVIEW GUIDELINE THAT WAS DEVELOPED
FOR ACADEMIC VICE PRESIDENTS ON EACH OF THE CAMPUSES BEING VISITED. TO
ENSURE REGULARITY IN THE INTERVIEW PROCESS, ALL OF US CONDUCTING INTER-
VIEWS WILL BE ASKING THE SAME QUESTIONS, IN THE SAME-ORDER. IN SHORT,
WE WILL BE FOLLOWING AN INTERVIEW SCRIPT. SO, SOME OF THE THINGS I ASK
YOU WILL' NOT BE ESPECIALLY RELEVANT TO YOUR SITUATION HERE, THOUGH THEY
MAY BE FOR SOMEONE ELSE ON ANOTHER CAMPUS. ALSO, THE INTERVIEWING MAY
SEEM A BIT FORMAL OR STILTED BECAUSE OF THE PREPARLD SCRIPT OF QUESTIONS
AND FOLLOW-UPS.

HOWEVER, AND THIS IS IMPORTANT, PLEASE DON'T FEEL THAT .YOU- CAN'T INTERJECT
ANOTHER TOPIC. IF THERE IS SOMETHING T SHOULD KNOW, OR IF MY QUESTIONS
AREN'T GETTING THE COMPLETE PICTURE ON A-SUBJECT, PLEASE LET ME KNOW.

NOW, BECAUSE I DON'T WANT TO MISS OR. MISQUOTE ANY OF WHAT "YOU SAY, I'D
LIXE TO/RECORD OUR CONVERSATION, WITH YOUR PERMISSION. THIS WILL “ALLOW
US TO TRANSCRIBE A WORKING DRAFT OF THE INTERVIEW DATA. OF COURSE, ONLY
THE PROJECT STAFF AND THE TRANSCRIBER WILL HEAR THE TAPES, AND YOUR
IDENTITY WILL NOT BE. EXPOSED IN OUR REPORTING

IF AT ANY POINT YOU WANT TO SAY SOMETHING OFF THE RECORD, PLEASE TELL ME
AND I'LL TURN OFF THE RECORDER. IS IT OKAY, THEN, TO_RECORD THIS INTERVIEW?

. 86
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(START THE TAPE)

BEFORE WE GET INTQ THE ISSUES FOR THIS INTERVIEW, I'D LIKE TO FIND OUT A
LiTTLE ABOUT YOU, YOUR BACKGROUND AND EXPERIENCES. '

1. How long have you been with the Cal State systém?

i

And on this campus?

\ : , .
Has, all that time been as AVP here?

L1
)

2. As;de from your administrative work, do you have any professiomal
background in English or composition as a subject area?
PROBES: IF SO, could you tell me about that?

What is your academic background in?

—
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FOR THIS INTERVIEW, WE'RE VERY INTERESTED IN LEARNING ABOUT AVP INVOLVEMENT

IN THE ENGLISH DEPARTMENT COMPOSITION PROGRAM AND IN CAMPUS~-WIDE WRITING
ISSUES. C S

5

LET'S BEGIN WITH A CAMPUS-WIDE ISSUEZ, THE UPPER DIVISION WRITING REQUIRE-

MENT FOR GRADUATION. AS I UNDERSTAND IT, STUDENTS ON THIS CAMPUS MEET
THE REQUIREMENT BY g

- K

NOTE TO INTERVIEWERS: Fill this in with information from page, 4
) of the FACT SHEET.
. Am I right?
.I
&
3. What happens to students who prove deficient?

Has anyone failed yet?

°
1 . -
¢
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5.

°

/ - Ppage F4

I'd %ike to know how the policy gov;;Aiﬁg’the requiféﬁent,gqt estab-
lished.. Could you tqke me through the steps in the process?
PROBES: Where did things ge&\started?
At what points in the process were you involved?

And what was the nature of your involvement?

i

Are there other campus-wide writing issues you've been involved with
in any way?
- N\
PROBES:  How about the English Placement Test?
-3

How about student credits for remedial English"ﬁork?

' What rqie did you play?

89
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o
,

f

NOW I'D LIKE TO CONSIDER AVP OFFICE INVOLVEMENT IN THE COMPOSITION
. PROGRAM ITSELF.

6. ‘Do you actively enter into the development of policy or program
decisions regarding the comp. program?
What are they?

PROBES: How about 'budget?

exp

, - /
‘How about staffing? Hiring? Assigned time?

How about faculty retraining?
* How about. course credit decisions?

Can you think of anything else?

-
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s .

~

What is the role of the English department in comp. ptogram policy

" making? ’

PROBES: Are there any other 50u¥ces of input, for example,
other départments? e \

.

When there's controversy, what's your role?

PROBES: Do you usually find jgurself in support of \the policy?

wl P

}

|
|
\

o
!
om . % e
hat avenues are available to you, as AVP, to make recommendations
ou, ’ I

or implement changes in writing instruction or ‘policy on campus?

|
|
|
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WE'RE ALSO INTERESTED IN YOUR PERSPECTIVE ON THE CAMPUS ' IMATE.SURRGUNDING
THE WRITING PROGRAM.

ON SOME CAMPUSES, LITERACY AND WRITING ARE CONSIDERED THE RESPONSIBILITY

OF THE ENGLISH DEPARTMENT. ON SOME CAMPUSES THERE IS WIDER INVOLVEMENT
IN THESE ISSUES. : :

9. How would you describe your own éampus in this regard?

{
\ . !
) . !

L

10. Is there a campus-wide writing committee? -

PROBES TF YES? What does it do?

“Who's on it?

Are there (any) other mechanisms for bringing faculty together on
writing issues? ‘ »
' i

- PROBES: / Could you explain?
Are these networks active?

/ Could you give me a recent example?

- 92
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11. Are there any special writing projects on campus that you're aware of?
PROBES: lWhat are they?

. How are you involved?

12. - It may be too soon to tell, but I'd like to get youf opinion on the
impact of the grad. requirement in writing. " Are you aware of any
changes in interest or attitudes on the part of non-English faculty,
with regard,%o student writing skills? .

PROBES: Are there any other effects you're awaré of::
- course enroliﬁénts, requirement changes, complaints?

Any impact on the lower diviSion composition program?

Do you expect any overall impact on campus?

9.
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13. Do you have any formal reports on how the grad. requirement is

working?

How about informal indications?

&

14. And the lower division composition program,. has there been any formal
: . =

‘study on this campus of program effectiveness?

Any informal indications of how well things are going?

9,
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IN THIS LAST PART I'D LIKE TO GET YOUR PERSONAL VIEWS ON SOME OF THE
ISSUES WE'VE COVERED.

15. First of all, how do you feel about the gfowth.of remedial writing
- programs at the university level?

Do you approve of the use of campus resources for this purpose?

.16. What dbnyou think of the graduation requirement for writing
competencies?

Are there any changes you'd like to make?

95
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17. From your perspective, what are the strengths of the unive;sity
writing skills.program?‘
And what do you attribute this to? / ‘

Any particular problems?

18. Is there anything you'd like to see changed?

Do you expect to pursue this as AVP?

—

THAT'S THE END OF MY FORMAL INTERVIEW QUESTIONS, BUT BEFORE I TURN OFF
THE TAPE RECORDER, I'D LIKE TO OFFER YOU THE)OPPORTUNITY TO ADD TO OR TO
CLARIFY ANYTHING YOU"VE MENTIONED. _

IS THERE ANYTHING ELSE YOU THINK. I SHCULD KNOW IN ORDER TO UNDERSTAND
WRITING INSTRUCTION ON THIS CAMPUS?

\ 96 "
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HPROTOCOL FOR DEAN OF HUMANITIES INTERVIEWS

— .

BEFORE WE BEGIN THE INTERVIEW SESSION, I'D LIKE TO EXPLAIN &HAT I WILL
BE ASKING YOU QUESTIONS FROM AN INTERVIEW GUIDELINE THAT WAS DE-ELOPED
FOR THE DEAN OF HUMANITIES ON EACH OF THE CAMPUSES BEING VISITED. TO
ENSURE .REGULARITY IN THE INTERVIEW PROCESS, ALL OF US CONDUCTING INTER-
VIEWS WILL BE ASKING THE SAME QUESTIONS, IN THE SAME ORDER. 1IN SHORT, .
WE WILL BE FOLLOWING AN INTERVIEW SCRIPT. SO, SOME OF THE THINGS I ASK
YOU WILL NOT BE ESPECIALLY RELEVANT TO YOUR SITUATION HERE, THOUGH THEY
MAY BE FOR SOMEONE ELSE ON ANOTHER CAMPUS. ALSO, THE INTERVIEWING MAY
SEEM A BIT FORMAL OR STILTED BECAUSE CF THE PREPARED SCRIPT OF QUESTIONS
AND FOLLOW-UPS. :

' HOWEVER, AND THIS IS . IMPORTANT, PLEASE DON'T FEEL THAT YOU CAN'T INTERJECT

ANOTHER TOPIC. IF THERE IS SOMETHING I SHOULD KNOW ABOUT, OR IF MY
QUESTIONS AREN'T GETTING THE COMPLETE PICUTRE ON A SUBJECT, PLEASE LET
ME KNOW. -

NOW, BECAUSE I DON'T WANT TO MISS OR MISQUOTE ANY OF WHAT YOU SAY., I'D
LIKE TO RECORD OUR CONVERSATION, WITH YOUR PERMISSION. THIS WILL ALLOW
US TO TRANSCRIBE A WORKING DRKFT OF THE INTERVIEW DATA. OF COURSE, ONLY
THE PROJECT STAFF AND THE TRANSCRIBER WILL HEAR THE TAPES, AND YOUR
IDENTITY WILL NOT BE EXPOSED IN OUR REPORTING.

IF AT ANY POINT YOU WAN” TO SAY SOMETHING OFF THE RECORD PLEASE TELL ME
AND I'LL TURN OFF THE RECORDER. IS IT OKAY, THEN, TO RECORD THIS INTERVIEW?

97
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3

(START THE TAPE) -  «

BEFORE WE GET INTO THE ISSUES FCR Tiiis INTERVIEW, I'D LIKE TO FIND OUT A
LITTLE ABOUT YQU, YOUR BACKGROUND AND LXPERIENCES.

1. How long have ybu bjen with the Cal State system?
And on this campus?
Has all that time been as the Humanities dean?

-

e

2. Aside from your administrative work, do vou have any professionai
background in English or composition as a subject apea?
PROBES: IF SO, could you tell me about that?

What is your academic background in?

]

98
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FOR THIS INTERVIEW, WE'RE VERY INTEKESTED. IN LEARNING ABOUT YOUR INVOLVE-
MENT IN THE ENGLISH DEPARTMENT COMPOSITION PROGRAM.

3. Do you actively enter into the gvéiopment'of policy or program
: .decisions regarding the comp. prograh?
PROBES: IF SO, what are they?
How about bugget?
Hoyvabout staffing? Hiring? Assigned time?
How about faculty retraining?
How about course credit dccisions?

Can you tkink of anything else?

99
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4. What is the role of the English department in comp. program policy
making?
PROBES: . Are there any other sources of inpht, for example,
other.departments?
When there's controversy, what's your role?

PROBES: Do you usually find yourself in support of the policy?

2

WE'RE ALSO INTERESTED IN YOUR PERSPECTIVE ON THE CAMPUS CLIMATE SURROUNDING
THE WRITING PROGRAM.

ON SOME CAMPUSES, LITERACY AND WRITING ARE CONSIDERED THE RESPONSIBILITY
OF THE ENGLISH{DEPARTMENT ON SOME CAMPUSES THERE IS WIDER INVOLVEMENT
IN THESE ISSUES. -
5. How would yéu describe your own campus in this regard?

Are there (any) other mechanisms for bringing faculty together on

writing issues?

PROBES: Could you explain?

- 100
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1,

&

“ 6. It may be tog soon to tell, but I'd like to get your judgment of the

impact of the grad. requirement in writing. . Are you aware of any

changes in interect or attitude on the part of non-English faculty?

v

Are there any other effects you're aware of?
y y [

. Ps ‘
PROBES: course enrollmerts, requirement changes, complaints?
Acy impact on the lower division‘composition program?

¥4
Do you expect any overall impact on campus?

7. Do you have any formal ;eports on how the grad. requirement is working?

How about informal indications?
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. L N
. - . < . . .
8. And the lower division composition program, has there been any formal
study on this campus of program' effectiveness? .
g A _ A

Any informal indications of how well things are.goiﬁg?

+

IN THIS LAST FART 1I'D LIKE T0 GET YOUR PERSONAL VIEWS ON SOME OF THE ISSUES
WE'VE COVERED. :
9. First of all, how do.you feel about thé growth of remedial writing

A . e
programs at the university level?

Do you apbroye of théfuse of campus resources for this purposé?

102" ,.
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11.

12.

-«

y

e~
N

Are there any changes yo

u’ﬁ like to make?

—_

A3

-

What do you think of the graduation requirement for writing competence?

/

/

From your perspective, what are ghe‘strengths of the univergiti writing

skills program?

And what do you attribute this to?

*

v

Are there. any particular problems you see?

Is theré anything you'd like to see changed?

[3

Do you expect to pursue'this as Dean of Humanities?
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13. Finally, are theré/other.writing instruction programs or courses
operating outside the English department?
PROBES: What are these?

Who rumns them?

-

. ‘ . 2

2

P ’ : -
THAT'S THE. END OF MY FORMAL INTERVIEW QUESTIONS, BUT BEFORE I TURN OFF THE
- TAPE RECORDER I'D LIKE TO OFFER YOU THE OPPORTUNITY TO ADD TO OR TO CLARIFY

! ANYTHING YOU'VE MENTIONED.

IS THERE ANYTHING ELSE YOU THINK I SHOULD KNOW IN ORDER TO UNDERSTAND
WRITING INSTRUCTION ON THIS CAMPUS?

~
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INTERVIEW PROTOCOL FOR EOP AND LEARNING CENTER DIRECTORS

BEFORE WE BEGIN THE INTERVIEW SESSION, I'D LIKE TO EXPLAIN THAT I WILL
BE ASKING YOU QUESTIONS FROM AN INTERVIEW GUIDELINE THAT WAS DEVELOPED
-FOR.LEARNING.. CENTER/EOP-DIRECTORS /TUTORING PROGRAM-DIRECTORS ON ALL OF
THE TEN CAMPUSES BEING VISITED BY THIS PROJECT. TO ENSURE REGULARITY I!
THE INTERVIEW PROCESS, ALL OF US CONDUCTING INTERVIEWS WILL BE ASKING
THE SAME QUESTIONS, IN THE SAME ORDER. IN SHORT, WE WILL BE GUIDED BY
AN INTERVIEW SCRIPT. SO, SOME OF THE THINGS THAT I ASK YOU WILL NOT BE
ESPECIALLY RELEVANT TO YOUR SITUATION HERE, THOUGH THEY MAY BE FOR
SOMEONE ELSE ON ANOTHER CAMPUS. ALSO, THE INTERVIEW MAY SEEM A BIT

FORMAL OR STILTED BECAUSE OF THE PREPARED SCRIPT OF QUESTIONS AND
FOLLOW-UPS. \

HOWEVER, AND THIS IS VERY IMPORTANT, PLEASE DON'T FEEL ﬁbUND BY THE
QUESTIONS I ASK. IF YOU FEEL YOU HAVE SOMETHING ELSE TO ADD ON ANOTHER
TOPIC, PLEASE DO SO.

NOW, BECAUSE I DON'T WANT TO MISS OR MISQUOTE ANY OF WHAT YOU MAY SAY

I'D LIKE TO TAPE RECORD THIS TALK, WITH YOUR PERMISSION, OF COURSE."
THIS IS ONLY TO PROVIDE A WORKING TRANSCRIPT FOR THE PROJECT STAFF.
YOUR IDENTITY WILL NOT BE LINKED TO RESPONSES, AND ONLY PROJECT STAFF
AND THE TRANSCRIBER WILL HEAR THIS TAPE.

IF AT ANY POINT DURING THE %ESSION YOU WANT TO SAY SOMETHING OFF THE

RECORD, PLEASE TELL ME AND I'll TURN OFF THE RECORDER. IS IT OKAY THEN
TC TAPE THIS INTERVIEW?

105
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(START THE TAPE)
THIS INTERVIEW WILL CONCENTRATE ON WRITING INSTRUCTION OR ASSISTANCE THAT

IS AVAILABLE TO STUDENTS THROUGH THE CENTER. TO BEGIN WITH THOUGH, I'D
~ LIKE TO KNOW ABOUT YOU, THE DIRECTOR. ;

1. How long have you been director here?

Do you know anything about the selection criteria used to hire you?

2. How is your position funded?

PROBES: student fees or faculty payroll?

Do you have faculty status?
e

In addition to directing, do you have other responsibilities on

this campus?

. |
3. In what subjects did you receive formal training?

Do you hold any advanced degrees in these areas?
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4, How about your instructional experience, what's that been?

2

5. What are your major responsibilities in the center?

What do you do in connection with the writing assistance program?

[}
¢

p

!

THANKS. NOW LET'S TALK ABOUT THE STRUCTURE OF THE LEARNING CENTER/TUTORING
CENTER/PROGRAM. .

6. How is the Center (or program) funded?
. PROBES: Does the rate of student participation affect funding?

Is there any outside funding?

107
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Are theréyothgr centers or assistance programs on campus?
PROBES: Do you work cooperatively?
Could yon explain?

How about the English department, is there any relati&nship between

1

department courses and the Center's programs?

108

11:.



O

9. Do students receive credits for their work at the Center?

PROBES IF YES:

PROBES IF NO:

how does that work?

For what activities or classes?

Under what department is thaf credit assigned?
And are there grades too?
Is this a common practice?

Why not? -

«
e

Page B5 -

NOW I'D LIKE TO SPEND THE REST OF THIS TIME FINDING OUT ABOUT THE ASSISTANCE
PROGRAM IN WRITING SKILLS.

LET'S BECGIN WITH THE STUDENTS SERVED BY THE PROGRAM.

10. What kinds of students come to you?

PROBES: Any particular class level?

'~ Any particular majors or courses seem to have a lot

of st@dents coming here?

How about second language speakers?

N
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11. Has the English Placement Test had any noticeable impact on student
participation in this program?

PROBES: Could you explain

. \
12. And the Uppe. jivision Writing Requirement for graduation,\has it

affected your program?

PROBES:  Could you explain?

i

Ve

110
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13. And how dd‘most students get here?
Are they referred?
PROBES: By whom?
How does that work? ~

Do you keep in touch with the referring faculty?

"Would you explain how that's—done?

And do students walk in on their own?
PROBES: What seems to be the main thing they're after?

VWhat kinds of assistance do they seek?

Do you ever have students who are looking for someone to do the work
for them? Write the papers for them?

PROBES: How's that handled?

111
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14. Are there any records or summary reports describing student participa-
tion in the writing assistance program?

PROBES: Could I take a copy with me?

THANK YOU. YOUR ANSWERS ARE GOING TO BE VERY HELPFUL. NOW, I'D LIKE TO
FIND OUT ABOUT THE STAFF WHO WORK WITH THE STUDENTS.

15. How many full-time staff members work here?
And part-time?

Any volunteers?

16. What kinds of roles do these people £fill?

PROBES:: Are they instructors, tutors, supervisors?

112
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\T;-" . P
17. Now, the people who work with students on wfiting skills, who are
they?

PROBES: Regular staff? part-timers? tutors, volunteers?

18. Are there any people from the English department involved in the
" program?

PROBzS: 1In what capacity? - ' /

19. What kinds of skills and experience related to iheir job responsi-
\,
bilities do staff members have?
PROBES: Which of these do you see as the most_relevant?

Is there a sequence or are there steps in the job titles here?

N PROBES IF YES: How do they go?

113

. | ‘ | . 1




NOTE TO INTERVIEWERS: If there is a tutoring program, ésk this
section. If not, skip to Question No. 20.

T.1 How are tutors selected for this program?

° PROBES:\. What are their qualifications: *

T.2 Do they receive any additional training or preparation for their job?
PROBES: Who trains them?
How long is this preparation time?

What's covered?
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T.3 What are tutors responsible for doing?
PROBES:  What activities? What topics? What materials?

3

oy

b T.4 To what extent are these things.structured for the tutors and how

much is left up to their discretion?

- PROBES: What activities? - Whét'topics? What materials?

i

NG

" T.5 Are tutors supervised? | . -

IF SO, how is that done?

(END OF TUTORING SECTION)
. 2 - ' 115
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THANKS. OK. SO FAR YOU'VE DESCRIBED HOW THE CENTER'S STRUCTURED, WHO THE
. STUDENTS ARE AND THE STAFF. NOW, LET'S GET INTO THE ACTUAL PROGRAM OF
INSTRUCTION AND ASSISTANCE IN WRITING SKILLS.

I'D.LIKE TO KNOW ABOUT THE KINDS OF ASSISTANCE AVAILABLE TO STUDENTS

SEEKING HELP IN WRITING. IT MIGHT BE SENSIBLE T0 'CONSIDER THE METHODS
FOR ASSISTANCE FIRST. , —

< -—

. 20. What are some of the activities a student might engage in?
(See NOTE TO INTERVIEWER before starting PROBES.)

)

~ PROBES: - Tutoring?
. Regular classroom instrﬁctioﬁ?
B Wor .. 'nps? |
—~Cc:»uvﬁr-assisted_inst;uction?
Self-instructidnal materials?

Anything else? ;
NOTE TO INTERVIEWERS: AS THE RESPONDENT ANSWERS YES TO AN ITEM ABOVE,
IMMEDIATELY FOLLOW UP WITH THE APPROPRIATE QUESTIONS FROM BELOW:

‘What topics are covered this way?
. What materials are used? ’ '
. What do the students do (wrltlng? a331gnments? read1ngs° peer
evaluat1ons?)? .
- . Who's in‘charge of thls? : .
. Yhere does this take place? ) *

116
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21. You've jus£ meptioned areas in which there is a prepared curriculum,
either devised here or purchased from ‘a cémmercial or;anization;
Are there other hopiés_with a prepared curriéulum available for..
students?
PROBE AREAS BELOW WHICH HAVE NOT BEEN MENTIONED.
. grammar? -
. spelling?
. oqtlining of planﬁing papers?
. organizing the content?
. editing ér proofing? - ’ ’

. revising or rewriting?
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~

X , - . T v
//;2. In addition to prepared areas you've described, do students receive
help on writing assignmenﬁs?
‘PROBES:‘- For example, term papers, reports, take. home exams,

essays?

- What kinds of help? From whom?
. 7

?

PROBES: critical reading or grading?
other feedback on their writing?

_IF S0: what's that like?

118
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23. 1I'm wondering whether these methods and activities you've mentioned

are used separately or in coordination.

!

-1

For example, is a student

'oﬁly,'

{IEEIV'Qp work in/on

" and

‘or infon some- combination’ of

NOTE TO INTERVIEWERS:
. and 21.

v

-

Fill in with answers from Questions 20

How is it decided in which areas and on what activities a student

c

wiii’work?

23. As far as composition is concerned,

giving the most assistance?

119
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1

NOW I'D LIKE TO ASK Yoﬁ YOUR JUDGMENT OF HOW THINGS'ARE GOING.
24. In your opinioﬁ, how successful or effective is the assistance program
in composition?
What are indications of this?
PROBES: Any reports or studies?

Students' or teachers' fesdback?

;&‘

THAT'S IT FOR MY INTERVIEW QUESTIONS. HOWEVER, BEFORE I TURN OFF THE
RECORDER, IS THERE ANYTHING YOU'D LIKE TO TELL ME THAT I'VE MISSED IN
MY QUESTIONS? .

120
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Table 1

Summary of Major Factors in Program
Taxonomy Categories

Administrative Structure and Decision Making
administrative organization )
faculty organization
~department-structure-and- deC151on making

OOOO

program decision making and administration
Composition Program Faculty

o demographics

0. experience/education

o motivation(s) -
Composition Program

class structure and adjuncts

o
o instructional methods and emphases
o student writing '
o response to writing
Students
o demographics (SDQ, ethnicity, sex, age, etc.)
o attitude, anxiety
o academics (record)
o post measuren

"\\‘ o
T ]
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Figure 1

Scheme for Major Categofies of Program Taxonomy

Administrative
Structure

N
Conp. Faculty « > Comp. Program

Students
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ADMINTSTRATIVE STRUCTURE AND DECISION MAKING -~
Systemwide administrative organization

(a) systemwide funding
(b) systemwide data gathering-
(c) procedures and policies

- English Council

- Academic Senate

- EPT, EEE ’

Campuswide faculty entities and administrative policies

(a) campuswide committees and coordinators
- upper division writing requirement committee
(b) campuswide policies and procedures (requirements)
- What are they? (remedial, lower & upper division)
- How are they decided?
- What is their impact on faculty?
(c) non-English department composition activities

English department structure and decision making

(a) department chalr
(b) committee structure and coordination '
- (¢) composition direction and. coordination
(d) remedial direction and coordination
(e) faculty assignment: :
- sgtudent/teacher ratio
teaching load
proportion of staff teaching composition
proportion of composition instructors/classes
taught by t.a.'s, part-timers, lecturers
(f) decision making
- location of decisions by type (placement
policy, texts, etc. )
(g) morale
- expectatlons for colleagues and program

Composition program decision making and administration

(a) English department chair involvement with composition
(b) composition direction and coordination
- . professionalism
- nature of responsibilities (texts, currlcula)
- power/effectiveness
(¢) composition committee
- meetings (frequency)
- turf (power anc¢ jurisdiction).
‘- nature of membership
(d) policy and procedure agreements for compositlon
classes, "follow-up" and enforcement of policy
(e) faculty development and "retraining”
(£)  morale _
' - expectations for colleagues and- program
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COMPOSITION PROGRAM
Curricular Description of Courses by Type*

(a) preremedial

(b) remedial

(c¢) freshman composition
(d) advanced composition
(e) graduate programn

1. Composition program structure

(a) commonalities among classes (within a category above)
- grading criteria
- common activities
~ common goals
(b) teacher evaluation
~ tenure track and tenured
- other

2. Instructional formats

{a) classroom format

~ lecture

~ discussion

- workshop
small group

-~ individualized

- = tutors

- student~-teacher conferences )
(b) other, supplemental or adjunct "servxces (delivery formats)

- tutors

- learning or skills center

- computer-assisted instruction or other

auto-tutorial methods
- counsgseling, testing

3. Instructional activities

(a) assignments : :

- agsignment characteristics: length, frequency,
mode, setting (home, school, lab), proportion
completed

- in each setting

- assignment context: prewriting, revising, how
asgsignments are given out and explained,
planning opportunity and context

- sgyllabus

*The taxonomy above is repeated for each of these categorles
of course type.
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3.

Instructional activities (continued)

(b) response to writing

(c) classroom instruction

marking papers: quantity and purpose'of feedback
feedback method: oral with class, oral with
individual, written

nature of feedback: priorities, emphases, tone

relationship c¢f feedback to instruction: used
in class, variety of audiences

grading i :

content :

methods

materials

sequencing
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COMPOSITION PROGRAM FACULTY*

1, Demographics
(a) general
- ethnicity
- sex
- age

(b) job related
' - time on campus; distance from campus
- status: tenure track, part or full time, t.a.

2. Experience and education

(a) educational background
- training
- graduate school
- teacher assistant
- courses
- faculty development
- research, publications, grants
(b) related experience
' = time on this campus (years)
" - total time teaching -
- time teaching composition
- time at other campuses, with other student ‘groups

3. Motivation

(a) professxonalism :
- main field of focus (English, rhetoric,
linguistics, composition, other)
- attitude toward composltion, toward teachlng
' composgition
- demonstrated interest: grants, conferences,
publications in composition
- attitude toward students
(b) faculty development
. - - courses outside campus (voluntary, required)
- -inservice, "retrainlng (voluntary, required)
, (c) morale :
— =~———fA-#senee‘of_autonomy
.= gense of efficacy.
- exoectations for students (effect of student)

~

4. Philosophy of composition

(a) "why do you do what you do?"‘x
- sequencing .
- course grading

N

[y

;Repeats for services personnel outsxde the compositlon classroom
e.g., in.the Learning Center or Counseling Center.
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5. Practices _ /
~(a) assignments -
‘ - assignment characteristics
- _assignment context
: - syllabus o
(b) response to writing
- marking papers
- = feedback method
- nature of feedback
- relationship to in-clasg instruction
(¢) classroom instruction and format
- grading for course . ‘
- content .
- methods -
- materials o -
- gequence
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/ COMPOSITION PROGRAM STUDENTS

1. 'Demographies

(b) academic record at entry (high school)
= high school GPA, SAT scores
-= EPT scores

2. "Outcomes"” : :
.y
~ (a) academic record (postsecondary) !
. .. = courses completed, GPA, units
- upper division requirement

(b) other . ) . : ' .
L - attitudes, anx}ety about writing, self-concept
. = essay sample
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TABLE 1.4 - 1.35

4. I would describe the relationship amongithose of ‘us teaching composition

_ as cooperative and supportive. A C. s
; | o 4 .
STRONGLY . AGREE -~ DISAGREE  STRONGLY = UNSURE
CAMPUS (N) AGREE SOMEWHAT ~  SOMEWHAT ~  DISAGREE  OR N/A
‘A (18) | 27.5% | C 4h. 4% - 22.2%  5.6% -==%
B (14) 21.4 - 8.6 ' 14.3 14.3 + 51.;:
c (8) 8.9 . s 111 5.6 eem
D (23) 43.5 41.8 . 8.7 e .-
B oy 42.9 - 38.1 19.0  e-- .
Fo(36). 35.3 ) 4.2 118 5.9 5.9
¢ (1) " 54.5 38.4 S e _.‘ 9.1 PSS
H (41) 3170 - es.s I — - ‘a8
1 Q9) T o42.1 ' 42.1 - 188 . .- <aa
7o) 107 s3.6 17.9. b’ 17.9 - ---
K (30) 43.3 - 36.7 - ‘167 . 3.3 ==,
‘L (45) 22.2 55.6 S S t R
Mo(5) . 333 556, e L1 . e
No2). 250 - 583 167 i- ee-
0.(2) | 16.7 58.3 . 42 . 42 16.7.
P o(22) - 91.8 273 . 227 . 13.6 45
Q (23) 26.1 60.9 4.3 4,f © 4.3 4.3
R QD 36.4 36.4 18.2 91 e
. s o . 1000 20.0 S e 1000
. ToTAL (Ne413) 73282 4.5 .. 1.6 . ° 56 5.1
ra L
T ~:'*7F““f’ T T e e 132 o Ah**'*b B
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5. Generally speaking, in this department tenured and tenure-track
instructors do NOT need review or coordination of their writing
instruction,

o STRONGLY AGREE DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 11.1% -==9% 38.9% 33.3% 16.7%
B (14) --- 7.1 50.0 21.4 . 21.4
c (18) 22.2 5.6 38.9 27.8 5.6
D (23) . -13.0 21.7 34.8 . 30.4 ---
"B (21) 4.8 4.8 42.9 42.9 4.8
F (34) 11.8 8.8 29.4 38.2 11.8
¢ (11) o~e 9.1 36.4 45.5 9.1
H (62) ‘ 2.4 4.8 35.7 . 52.4 4.8
I (19 10.5 10.5 26.3 47.4 “ 5.3
J (28) 21.4 - 14.3 25.0 32.1 7.1
K (30) 3.3 10.0 200  60.0 6.7
L (47) 8.5 14.9 3.2 25.5 14.9
M (9 . 11.1 11.1 4.4 11.1 . 22.2
N (13) 7.7 46.2 15.4 30.8 -e-
0 (25) 8.0 24.0 28.0 28.0 12.0
P (22) .- 1306 27.3 27.3 22.7 9.1
Q 23 “{ 43 17.4 17.4 43.5 17.4
R (11) 9.1 27.3 9.1 36.4 18.2
s (10) 20.0 10.0 40.0 30.0 -n-
TOTAL (N=418) 9.3 13.6 31.1 36.4 9.6
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6. Grading policies on this campus as a whole do NOT reflect concern
with the quality of students' writing.

STRONGLY AGREE _ DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 33.3% ¢ 33.3% --=% 11.1% 22.2%

B (14) 14.3 42.9 21.4  14.3 7.1

c (18) 33.3 S a2202 16.7 22.2 5.6

D (23) e 17.4 43.5 39.1 ---

E (21) 23.8 47.6 19.0 9.5 ea-

F (34) 23.5 38.2 .23.5 5.9 8.8

6 (11) . 9.1 9.1 36.4 36.4 9.1

H (42) 19.0 28.6 21.4 q 16.7 14.3
I (19) 21.1 31.6' 15.8 21.1 10.5

J (28) 10.7 42.9 21.4 14.3 10.7

K (50) : 33.3 13.3 20.0 33.3 -—-

L (47) 17.0 - 31.9 12.8 27.7 ' 10.6

mo(9) 111 22,2 33.3 33.3 ---

N (13) 23.1 ---  46.2 23.1 - 7.7

0o (25) 20.0 | 24.0 28.0 20.0 - 8.0

P (22) 18.2 22.7 27.3 13.6 \ 18.2

Q (23) 26.1 21.7 21.7 26.1 4.3

R (il) -n- 1 36.4 , 36.4 27.3 C e

s (10) 20.0 30.0 20.0 20.0 i\ 10.0

: ;BTAL (N=418) 19.6 . 28.2 22.7 21.1 8.4
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7. The upper division wrn;ing requirement for graduation on this campus
is meaningful and approprlate

STRONGLY AGREE DISAGREE STRONGLY . UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 22.2% 22.2% 16.7% 33.3% 5.6%
B (14) 35.7 35.7 146.3 1 7.1
c (18) 61.1 16.7 11.1 11.1 -—-
D (23)  S52.2 34.8 8.7 4.3 -
E (21) 76.2 ~19.0 e 4.8 aam
F (33) 21.2  26.2 18.2 18.2 18.2
6 (11) 72.7 18.2 N 9.1
B (42) 38.1 28.6 14.3 2.4 16.7
I (19) 15.8 C47.4 15.8 5.3 15.8
J (28) 60.7 28.6 Ceee 10.7 —-
K (30) 23.3 26:7 23.3 - 10.0 16.7
L 47y  42.6 27.7 14.9 4.3 " 10.6
M (9 111 556 22.2 R ‘11
N (13) -  30.8 15.4 30.8 7.7 15;4
0 (25) 36.0 32.0 20.0 » 8.0 4.0
P (21) 33.3 47.6 4.8 S %
Q (23) 43.5 39.1 8.7 4.3 4.3
R (11) 9.1 18.2 18.2 27.3 27.3
s (10) '90.0 - ‘—a- 10.0 ---
TOTAL (N=416)  40.1 © 28.8 - 13.0 8.4 9.6
| i35“




8. The upper division writing requirement for graduation on.this campus
has helped promote interest in college composition campuswide.

STRONGLY ~ AGREE DISAGREE ~ STRONGLY  UNSURE
CAMPUS (N) AGREE SOMEWHAT ~ SOMEWHAT  DISAGREE  OR N/A
A (18) -=-% 38.9% 5.6% 27.8% 27.8%
B (13) --- 69.2 7.7 7.7 15.4
¢ (18) 22.2 44.4 16.7 1.1 5.6
D (23) 56.5 21.7 4.3 --- 174
E (20 30.0 4.0  15.0 5.0 10.0
F (33) 9.1 303 18.2 264.2 18.2
¢ (11) 45.5 27.3 . 18.2 9.1
H o (42) 40.5 31.0 4.8 2.4 21.4
1 (19) 26.3 36.8 15.8 5.3 15.8
3 (@28) 53.6 32.1 3.6 10.7 J—
K (30 16.7 40.0 . 16.7 V133 13.3
L (47)  42.6 298 10.6 2.1 - 14.9
MoC9) 11.1 222 44.4 e 2222
N (13) 154 23.1 7.7 23.1 ~ 30.8
0 (25) 44.0 28.0 | emn 8.0 . 20.0
P (22) 22.7 273 - -e- 136 36.4
Q (23) 21.7 30.4 13.0 8.7 C26.1
R (11) 18.2 27.3 27.3  --- 27.3
s (}oj 20.0 50.0 - ie- 30.0
TOTAL (N=415)  29.2 33.3 10.1 9.4  18.1
/
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9. I think our freshman writing pfogram is better than those I know
about on other campuses.

- STRONGLY AGREE DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE  SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) =% 22.2% 16.7% 5.6% 556
c (18) - 16.7 6.7 1.1 - 55.6
D (23)  39.1 ' 39.1 8.7 4.3 8.7
E (20) 50.0 30.0 —-- .- 20.0
F (34) - 14.7 26.5 14.7 8.8 35.3
G (11) 27.3 27.3 18.2 --- o 21.3
H (42) 9.5 31.0 7.1 7.1 45.2
I (19) 15.8 31.6 5.3 --- 47.4
J (21) - 29.6 22.2 L1141 --- -~ 37.0
K (30) 30.0 30.0 20.0 3.3 16.7
L (47) 23.4 21.3 10.6 . 44.7
M (9) 11.1 444 11.1 —— 333
N (13) 15.4 -z 15.4 --- 46.2
0 (25) 4.0 28.0 .20.0 8.0  40.0
P (22) 22.7 22.7 4.5 --- _ 50.0
Q (23) 13.0 47.8 8.7 -—- 30.4
R (11) 27.3 54.5 --- e
s (10) 20.0 20.0 £ 20.0 10.0 30.0
TOTAL (N=416) 19.0 29.1 1.3 3.4 37.3
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/.10. I have had the opportunity for active participation in most composition

programs.
'STRONGLY AGREE DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
S I T G ' T & S
B (14) . 14.3 1.3 214 a4 28.6
c (18) 33.3 27.8 2.2 1.1 5.6
D (23) 17.4 17.4 34.8 13.0 17.4
E- (20) 15.0 - 20.0 ©30.0 20.0 15.0
F(34) 26.5 35.3 8.8 23.5 5.9
¢ (1) 54.5 27.3 9.1 9.1 .-
H (42) 16,7 11.9 . 21.4 38.1 119
I -Q19) | 15.8 31.6 211 31.6 . —
3 @D 25.9 22.2 - 25.9 22.2 3.7
X (30) 26.7 - 26.7 30.0 16.7 - —e-
LD 27.7 36.2 4.3 19.1 12.8
M (9 22.2 11.1 44.4 22,2 -—-
N (12) 8.3 25.0 25.0 33.3 8.3
o 25 - 200 . 32.0 12,0  28.0 8.0
P (22) 54.5 4.5 13.6 13.6 13.6
Q (23) - 30.4 21.7 4.3 30.4 13.0
R (11) 18.2 27.3 182 27.3 9.1
s (10) 70.0 20.0 - 10.0 -
TOTAL (N=415)  26.3 23.9 18.3 22.2 9.4
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11. I think I am an effective composition instructor.

STRONGLY AGREE DISAGREE STRONGLY UNSURE ’

CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE. = “OR N/A

B (14) 42.9 21.4 7.1 e 28.6
¢ (8) A 50.0 4h4 5.6 --- ---
D (23) 160.9 . 34.8 4.3 --- ---
E (21) 66.7 33.3 - — -
F (36) 64.7 - 29.4 . 2.9 2.9 ---
G (11) 36.4 63.6 - - -—-
E (42) 66.7 28.6 2.4 - 2.4
I Q19 73.7 26.3 --- --- .-

- J (28) 50.0 42.9 3.6 3.6 ---
K (30) 76.7 20.0 3.3 .- ---
L (47) 55.3 31.9 2.1 2.1 8.5
mo(9) 77.8 - 111 11.1 e —-
N (13) 69.2 " 30.8 ——- e e--

-0 (25) - 60.0 — — 32,0~ - 8.0 ~  —aeza  ma T

P (22) 77.3 13.6 9.1 - ——-
Q (23) 52.2 43.5 4.3 e ——-
R (11) 72.7 27.3 --- -—- g
s (10) 80.0 20,0 R

TOTAL (N=418) . 62.2 31.3 - 3.6 7 2.2
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12. My responsibilities in composition instruction require more preparation
and "homework" on my part than do my other teaching respomsibilities.

AGREE

UNSURE

STRONGLY DISAGREE STRONGLY
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
“mezig;mmmWMNNwzsz£M;wammm;;T;%Mfmw“mnm;6.7% - _ -
B (14) 42.9 28.6 7. ”7}1' 14.3
c (16) 46.4 27.8 - 5.6 22.2
D (23) 65.2 13.0 8.7 --- 1.0
2 (20) 55.0 20.0 10.0 ~a- 15.0
F (34) . 52.9 23.5 8.8 2.9 11.8
6 (11) 36.4 18.2 27.3 --- 18.2
H (42) 50.0 21.4 4.8 4.8 19.0
I (19) 57.9 31.6 5.3° | 5.3
J (28) so.o' - 25.0 10.7 3.6 10.7
“K (30) 40.0 20.0 13.3 6.7 20.0
L (47) 53.2 . 21.3 8.5 4.3 12.8
M (9) 44.4 22.2 11.1 22.2
N.(13) . 61.5 . _.23.1 .. 15.6 o ---
0 (25) - 36.0 32.0 20.0 8.0 4.0
P (22) 50.0 27.3 13.6 4.5 4.5
Q (23) 47.8 13.0 26.1 13.0
R (10) 30.0 10.0 10.0 50.0
S (9 55.6 22.2 --- ©11.1 11.1
TOTAL (N=415)  48.2 °22.9 11.1 3.4 13.5
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13. I make it a point to attend department meetings in which composition -
courses (curriculum, materials, goals, gradiag, etc.) will be discussed.

STRONGLY AGREE DISAGREE STRONGLY .  UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE =~ OR N/A
A (18) 55.6% 11.1% 16.7% 5.6% 11.1%
B (14) " 42.9 14.3 -=- 7.1 - 35.7
c (18) 55.6 27.8 5.6 5.6 5.6
D (23) 39.1 21.7 26.1 em= 13.0
E (20) ,’_/f35'° ' 35.0 10.0 5.0 15.0
Fo(36) N 441 38.2 ©os.9 5.9 5.9
6 (11) . 81.8 9.1 - . 9.1 ---
H (42) 40.5 23.8 14.3 7.1 14.3
I 9 47.4 15.8 - 53 === 31.6
J (28) 53.6 . 14.3 - 7.1 25.0
K (30) _53}3 . - 33.3 10.0 --- 3.3
’ L) 44.7 o213  12.8 2.1 191
H (9) 66.7 11.1 11.1 7111 .-,.-.,-(.-
. N.Q2)-. . 333 25.0 = B O
0 (23) - 47.8 17.6 8.7  13.0 13.0
P (22) 77.3 18.2 4.5 --- -
Q (22) 50.0 18.2 --- 4.5 27.3
R (11) 45.5 36.4 - | 9.1 £ 9.1
s (10) - 70.0 30.0 — -—— .
ToTAL (N=613)  49.6 " 23.0 © 8.2 5.6 14.5
141
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14. I am NOT likely to -:tend meetings designed to improve my writing
instruction, e.g., Zzculty development or "retraining" sessions.

STRONGLY AGREE DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT  SOMEWHAT  DISAGREE  OR N/A
A (18) . s.6% 5.6% 27.8% 61.1% -9 "
B )" . - 7.1 28.6 42.9 214
c (18) 11.1 5.6 22.2 55.6 5.6
D (22)  13.6 27.3 . 18.2 31.8 9.1 ,
E (20) 5.0 S 30.0 65.0 ---
F (34) 8.8 20.6 23.5 . 441 2.9
¢ (1) 9.1 9.1 18.2 63.6
B (42) 3.5 14.3 . - 19.0  47.6 9.5
(1 a9 5.3 e 15.8 6.4 10.5
7 (28) . 17.9 %.3 163 46.6 7.1
K (30) 1000 26.7 . 16.7 - 36.7 10.0
L(47) 14.9 ‘- 21.3 19.1 31.9 12.8
Mo -~ 1ua 222 - 6.7 -
N (13) 7.7 231 - 234  30.8 15.4
o (28  28.0 200 8.0 6.0 8.0
P (22) 13.6 9.1 ° 18.2 59.1 ---
R @ 8.7, 217 36.8 30.4 6.3
R(11) 9.1 9.1 18.2 63.6 -
s (10) 10.0 30.0 20.0 30.0 ' 10.0
" TOTAL (N=416) - 11.1 15.6.  20.4 45.7 7.2
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15. I have tried out some of the new ideas about teaching composition
suggested to me by my colleagues.

STRONGLY  AGREE DISAGREE ~ STRONGLY  UNSURE
CAMPUS (W) AGREE SOMEWHAT  SOMEWHAT  DISAGREE  OR N/A
A (18) 77.89% 22.2% . ---9% ---9 . 3
B (14) 42.9 28.6 -- , m—— 21.4
c (185 Co77.8 . 22.2 --- --- -
T D (23) ' 56.5 39.1 .- -—— 4.3
E (21). 57.1 38.1 --- 4.8 ---
P36 70.6 14.7 8.8 2.9 2.9
¢ (11) 2.7 18.2 --- 9.1 —--
N (42) 66.7  28.6 - -—- 4.8
I (19) 57.9 31.6 - - 1.5
3 (28) 46.4 32.1 7.1 10.7 3.6
X (35‘).\ 0.0 36.7 6.7 —— 6.7
L (47 46.8 34.0 4.3 - 14.9
M (9) 88.9 ©11.1 --- S e ~--
N (13) 30,8 53.8 17 -—- 7.7
B o (25) | 7'*"—'"'53{.’5%“ ©36.0 40 ko e
P (22) 63.6 . 36.4 - .- _—
Qo (23) 65.2\\\\ 26.1 4.3 —-- 4.3
R (11) 81.8 e 9.1 en 9.1
s (10) 70.0 200 . e-- . 10.0. —
TOTAL (N=418) | 60.0 '29.4 3.1 2.2 9.3
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5. I wown’ to sez the ous apply greater pressure for student-
~DmE ith the EP™ sting requirement for entering freshmen and
-an s.idents.
' STRONGLY  AGREE DISAGREE  STRONGLY  UNSURE
_CcAMPUS (N) AGREE SOMEWHAT - SOMEWHAT DISAGREER OR N/A
A (18) 44.4% 22.2% 5.6% Cs.6% 22.2%
B (14) 14.3 - 42.9 7.1 7.1 28.6
c a7”n . 82.4 5.9 - 5.9 5.9
D (23) 60.9 21.7 8.7 --- 8.7
E (21) 38.1 - 23.8 9 9.5 19.0
F (34) . 58.8 20.6 5.9 5.9 8.8
¢ (11) 36.4 27.3 --- 94 27.3
B (42) 52.4 19.0 4.8 2.4 21.4
I (19) 31.6  36.8 - 10.5 . 5.3 15.8
J (28) 32.1 17.9 0.7~ 14.3 25.0
K (30) 60.0 3.3 3.3 6.7 ) ggz1
L (46)  s2.2 7.4 6.5 2.2 217
M ( 8) 12.5 37.5 — 12.5 .37:8
N oa 6.2 1.7 15.4 R 30.8 |
o 28 6.0 200 4o == a0
P (22) 9.1 . 13.6 e 6.5, . 18.2
Q (23) . 65.2 21.7 4.3 ae 8.7
R (11) 27.3 R 27,3 == | 6.4
s (10) 0.0 == 10.0 40.0 | 20.0°
. \ |
TOTAL (N=415) 5.5 6.7 18.8 48.0 - 21.0
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17. Student evaluations of my instruction in compo,éii:ion should be a part
of my record for promotion or retention.

| STRONGLY  AGREE DISAGREE ~ STRONGLY  UNSURE

CAMPUS (N) AGREE _ SOMEWHAT SOMEWHAT ~ DISAGREE OR N/A

A (18) 4.y 1A% - 11.1% 16.7% . 16.7%
B (&) 57.1 4.3 7.1 7.1 - 14.3
c (18) 72.2 4 16.7 . e . 5.6 5.6
D (23) 435 8 30.4 13.0 4.3
E (21) 85.7 14.3 === N
Fo(34) . 41.2 26.5 s 20.6 5.9

¢ (11) 72.7 91 - 9.1 9.1 -

H (42) 31.0 . 38.1 | 21.4 4.8 4.8
1 (19) 57.9 26.3 5.3 5.3 ) 5.3
J. (28) 35.7 21.4 17.9° 7‘.1 17.9
K (30) 46.7 ~ 20.0 6.7 200 6.7
L (47 42.6 17.0 4.3 23.4 12.8
M (9) 55.6 33.3 -=- .- 1.1
N (13) 1 69.2 1.7 o 15.4 7.7 T ee-
C 0 ) 45.8 37.5 8.3 4.2 4.2
P (2;) " 162 19.0 4.8 .- e
Q (23) 52.2 . 21.7 8.7 " ‘z..a,' 13.0
R (1) 54.5 18.2 18.2 - 9.1
s (10) 70.0 30.0 e .- e
TOTAL (N=416) 51.2 - 21.6 9.6 9.9 7.7
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18. Had I the choice, I would never teach undergraduate writing coutses.

q

.
- 'STRONGLY ~ AGREE DISAGREE ~ STRONGLY  UNSURE
_CAMPUS (N) AGREE SOMEWHAT ~ SOMEWHAT  DISAGREE  OR N/A
A (18) 5.6% 11.1%  38.9% 44.4% i

B (14) 14.3 70 7.1 64.3 7.1

c (18) 5.6 11.1 © 111 : 366:7 ‘ 5.6

D (23) . 17.4 ' 13.0 . 130 '56.5 -
E (1) 4.8 4.8 9 14.3 | 76.2 - |

F (34) 11.8 23.5 5.9 35.9 2.9

. ¢ (11) 18.2 e 9.1 72.7 | -

H (42) = 2.4 48 310 59.5 - | - 2.4

I Q9 e e 15.8° 78.9 k\v_gigg

I (28) 14.3 7.1 16.3 . 64.3 ---

K¢ (30) 10.0 10.0 10.0 66.7 3.3
L) 12.8 6.4 8.5 61.7 10.6.

M O(9) . e== / eea mee - 100.0 ee-

S 7 .

N (13) -—- 15.4 30.8 © 53.8 -

o (250 20,0 16.0  20.0 . 44.0 ---

P(22) . 18.2 9.1 TN 59.1 ---

Q (23) is.o . 4.3 21,7 60.9 ---

R (11) -— 9.1 9.1 - .  81.8 .-
S (10) - 20,0 - 10,0 70.0 -e-

TOTAL (¥=418) , 9.8 - 9.3 . 15.6 . 62.7 2.6

K
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19. Students who are not prepared to do college level writing should NOT
be admitted to this campus.

STRONGLY AGREE DISAGREE STRONGLY UNSURE

CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 22.2%  22.2% 38.9% 16.7% —
B (14) --- 14.3 28.6 42.9 14.3
c (18) 33.3 33.3 11.1 22.2 —e
D (23) 26.1 13.0 39.1 21.7 ---
E (21) 19.0 14.3 33.3 33.3 ——-
F(34) 26.5 11.8 29.4 29.4 2.9
¢ an --- 27.3 54.5 9 9.1
H (42) 28.6  28.6 33.3 9.5 ---
I (9 --- 21.1 158 41.4 15.8
J (28) 42.9 10.7 28.6 17.9 ---
K (30) 26.7 20.0 33.3 © 20.0 ——-
L (47) 19.1 23.4 29.8 21.3 6.4
M (19) --- - 22.2 66.7 11.1
N iﬁé) .23.1 15.4 46.2 15.4 -=-
0 (25) 32.0 16.0 20.0 28.0 4.0
P (22) 13.6 8.2 40.9 27.3 -
Q (23) 17.4 26.1 17.4 39.1 -
R (1i) 9.1 18.2 21.3 36.4 9.1

S (10) 10.0 30.0 : 50.0 10.0 -———

TOTAL (N=418) 22.5 19.4 32.1 23.7 2.4




20. Students should receive college graduation credits for their "remedial"
writing coursework on this campus.

C STRONGLY  AGREE DISAGREE  STRONGLY-  UNSURE
CAMPUS (N) AGREE SOMEWHAT  SOMEWHAT  DISAGREE  OR N/A
A (18) ---% -==% 38.9% 61.1% -e=9

B (13) --- 15.4 23.1 53.8 7.7

¢ (18) --- 11.1 11.1 77.8 ---

D (23) 17.4 8.7 26.1 47.8 _—

E (21) 14.3 19.0 33.3 28.6 4.8

- (34) 20.6 11.8 2.9 64.7 ---

G (11) . --- 18.2 27.3 54.5’ ---

H (42) 2.4 4.8 26.2 66.7 ---

I (190 = 5.3 15.8 . 31.6 ~ A2.1 5.3

J @ --- 7.4 11.1 74.1 7.4

, K (3¢6) 3.3 13.3 6.7 76.7 -—
L (47) 8.5 6.4 12.8 66.0 6.4

M (9) - 22.2 33.3 33.3 " -

N (13) 111 u- 7.7 76.9 ---

0 (25) 154 / 8.0 16.0 64.0 -—-

P (22) K 4.5/ 9.1 13.6 54.5 8.2

Q (23) | 8.7 4.3 30.4 56.5 ---

R (1) 9]. 1 -~ . 36.4 56.5 -

5 (10) - 1000 10.0 80.0 ---

\ TOTAL (N=416) /7.5 e 19.2 61.3 2.9
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21. College resources should NOT support remedialbprograms in writing.

STRONGLY AGREE DISAGREE STRONGLY  UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 5.6% 27.8% 22.2% 38.9% 5.6%
B (13) 7.7 --- 15.4 61.5 | 15.4
c (18) 11.1 27.8 33.3 27.8 -
D (23) 8.7 13.0 3o.£ 47.8 ---
E (21) - 4.8 14.3 81.0 | -
F(36) 14.7 8.8 14.7 61.8 ---
¢ (11) --- --- 18.2 63.6 18.2
B (42) 4.8 19.0 33.3 35.7 7.1
I (19) 5.3 5.3 36.8 52.6 —--
J (28) 14.3 25.0 14.3 46.5 ——-
K (30) 6.7 10.0 20.0 63.3 ---
L (47) 6.4 14.9 21.3 46.8 10.6
M (9 - --- 33.3 66.7 ---
N a3) 7.1 7.7 231 61.5 -
0 (25) 4.0 4.0 28.0 64.0 ——-
P (22) 4.5 --- 36.4 .\\55.5 4.5
Q (23) 4.3 4.3 26.1 56:5~\\ 8.7
R (1) --- 9.1 9.1 72.7 ‘\*\\\ 9.1
s (10) --- 40.0 ——- 50.0 \\10,9
TOTAL (N=417) 6.5 12.2 23.5 53.5 4.3
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22. Writing instruction by tutors or in the learning center/writing lab
is useful and effective.

STRONGLY AGREE DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT . DISAGREE OR N/A
A (18) 38.9% 50.0% 5.6% -9 5.6%
B (12) 50.0 16.7 16.7 8.3 8.3
¢ (18) 44 .4 8.9 e 5.6 11.1
D (23) 39.1 56.5 --- 4.3 ——-
E (21) 33.3 57.1 4.8 4.8 -me
F (3%) = 50.0 29.4 4.7 — 5.9
¢ (11) 45.5 36.4 18.2 B ——-
H (42) 57.1 23.8 7.1 2.4 - 9.5
I (19) 21.1 47.4 10.5 5.3 15.8
J (28)  39.3 53.6 3.6 3.6 .-
K (30) ' 40.0 36.7 10.0 --- 13.3
L (47) 25.5 46.8 17.0 - 10.6
M (9) 77.8 22.2 --- -—- ase
N (13) 53.8 23.1 7.7 —-- . 15.4
0 (25)  68.0 24.0 8.0 -—-- .-
P (22) 50.0 45.5 .- - 4.5
Q (23) 52.2 39.1 -—— 4.3 | 4.3
R (11) 63.6  36.4 e - -
S (10) 40.0 50.0 --- 10.0 ---
TOTAL (N=416) 45.0 39.2 7.5 2.2 6.3
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23. Staff meetiﬁgs on grading standards for composition coursework should

™. be required.

STRONGLY AGREE " DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 44 .63 50.0% 5.6% ---9 ---%

B (13) 30.8 61.5 J— - 7.7

c (18) 55.6‘ - 27.8 5.6 11.1 --

D (23) ~ 43.5 26.1 21.7 8.7 ———

E (21) 42.9 52.4 --- 4.8 g

F (34) 52.9 23.5 2.9 20.6 ---

¢ (11 72.7 18.2 -— 9.1 . .—-

H (42) ‘47.6 33.3 14.31 4.8 ---

I (19) 26.3 52.6 10.5 10.5 ---

J (28) 39.3 28.6 17.9 ~10.7 3.6

K (30) ©50.0 233 16.7 10.0 ---

L (47) 21.3 38.3 17.6 m 10.6 12.8.

M (9 11.1 66.7 11.1 , 11.1 .-

N (13) 30.8 46.2 7.7 1.9 7.7

0 (25) 16.0 28.0 28.0 20.0 8.0

P (22) 40.9 31.8 9.1 13.6 4.5

Q (23) 47.8 39.1 BV 8.7 ——-

R (11) 45.5 . 54.5 - --- g
s (10) 50.0 ©20.0 20.0 10.0 =~ = ===
TOTAL ‘N=417)  40.0 35.7 - 11.5 9.8 2.9
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24. 1 think departmental (common) final exams for all freshman composition
sections are a good idea.

STRONGLY AGREE DISAGREE STRONGLY UNSURY

CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A -
A (18) 55.6% | 33.3% 5.6% -—=% 5.6%
B (13) 23.1 ' 30.8 23.1 --- 23.1
c (18) 16.7 22.2 38.9 16.7 5.6
D (23) 69.6 13.0 4.3 13.0 ——-

E (20 15.0 25.0 30.0 25.0 5.0 /

F o (36) 35.3 235 1.7 20.6 5.9/

¢ (11) 63.6 27.3 --- 9.1 --- /

H (42) 35.7 38.1 11.9 9.5 a.%/

I (19) 15.8 42.1 26.3 10.5 5.;

J (28) 28.6 32.1 17.9 17.9 “als

K (30) 70.0 16.7 6.7 3.3 313

L (47 42.6 34.0 64 8.5 8.5

M (9) --- 33.3 55.6 11.1 ame-

N (13) 46.2 23.1 30.8 - ---

0 (25) 28.0 24.0 20.0 20.0 8.0

P (22) 18.2 22.7 13.6 - 45.5 -

Q (23) 30.4 47.8 17.4 -—- 4.3

R (11) 9.1 ‘ 63.6  1'8.:/. 9.1 -—-

5 (10) 20.0 . 40.0 40.0 IR -
TOTAL (N=416)  35.6 30.3 16.8 12.5 4.8
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25. Grading students is destructive to the learning process.since it
increases writing anxiety and overall pressure to perform well.

STRONGLY AGREE DISAGREE STRONGLY UNSURE

CAMPUS (N) AGREE SOMEWHAT SOMEWHAT ~  DISAGREE OR N/A

A (18) ; =% 5.6% 4h.4% - 50.0% “----%-
B (13) 7 7.7 7.7 46.2 30.8 7.7
é (18) 5.6 33.3 . 27.8 33.3 f ---
D (23) 4.3 17.4 26.1 52.2 . =ee
E  (20) === 20.0 - | @5.0 35.0 ——
F (34) 2.9 26.5 s 58.8 .-
¢ any 9.1 18.2 27.3 36.4 9.1
H (42) 7.1 9.5 23.8 595 .-

I (19) 5.3 21.1 26.3 421 5.3
J (28) 10.7 107 21.4 53.6 3.6
K - (30) 13.3 20.0 23.3 43.3 e
L (47) 19.1 oo19.1 14.9 ‘ 38.3. 8.5
M (9) 22.2 . . 11.1 44.4 22.2 ---

N (13) ~-- - 38.5 =, 61.5 -—-
0 (25) -— 16.0 32.0 52.0 ===
P (21) 14.3 9.5 38.1 | . 33.3 4.8
Q (23) 4.3 17.4 39.1 30.4 8.7
R (11) 9.1 27.3 54.5 9.1 o -
s (10) — 10.0 30.0 50.0 10.0
' ToTAL (N=415) - 7.7 16.4 28.7 44.3 2.9
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26. Much of what I've heard about "writing as process' strikes me as yet
another fad in the field of composition instruction.

W

STRONGLY  AGREE DISAGREE STRONGLY UNSURE

CAMPUS (N) AGREE - SOMEWHAT = SOMEWHAT . DISAGREE OR N/A

A (18) 11.1% 11.19 : 33.3% ° 27.8% 16.7%
B (13) --- 23.1 | 23.1 308 23.1
c (18) --- 11.1 33.3 - 61.1 11.1
D (23) 8.7 21.7 34.8 26.1 8.7
E - (20) 5.0 20.0 30.0 40.0 - 5.0
F(34) 20.6 8.8 17.6 4.1 8.8
6 (11) 18.2 18.2 6.6 21.3 ---
H (42) --- 16.7 31.0 38.1 14.3
I (19) 5.3 1015 26.3 42f1 15.8
J (28) 21.4 o 21.6 28.6 ’ 21;4 7.1

K (29) 3.4 31.0 3.4 51.7 10.3

L (47) 4.3 14.9 14.9 38.3 27.7
M 'f-ﬁ, --- —.- 22.2 77.8 ---
N (12) 15.4 30.8 15,4 1.7 30.8

0 (2%) 4.0 32.0 . 12.0 ' 32.01‘" 20.0
P (21) 4.8 . 14.3 28.6 23.8 | 28.6
Q (23) 4.3 - . 26.1 26.1 34.8'\\ 8.7
R (11) 9.1 36.4 9.1 '545.5 ' ---
s (10) e 10.0 20.0 " 50.0 20.0
7.2 18.8 ~2.2 T, 14.5

TOTAL (N=414)

/




27. Concern with students' feelings about writing is a iegitimate component
of my instructional responsibilities in teaching composition.

%

STRONGLY  AGREE DISAGREE  STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 44.4% 38.9% " R 5.6%
B (13) 69.2 15.4 _——- -—- 15.4
T (18) 77.8 16.7 --- s ---
D (23) 56.5 39.1 4.3 -—- -
E (21) 71.4 . 28.6 - - ——
F(34) 64.7 ' 20.6 11.8 --- 2.9
¢ (11) . 90.9 --- | =a- 9,1 --
H (42) 64.3 31.0 4.8 J --- e
I (19) 73.7 26.3 .- " aea ---
T (28) 71.4 21.4 3.6 3.6 -
K (29) C72.4 20.7 -— 6.9 en
L (47) 74.5 8.5 : 6.6 21 8.5
M (9 . 100.0 - —-- - .- —-
N (13) 46.2 46.2 --- --- 7.7
o (25) '56.0 360 4.0 ——— 4.0
P (22) - 72.7 - 27.3 - .- —
Q (23) 73T; 26.1 - — -
R (11) .90.9 9.1 - --- R —
S (10) 70.0 - 20.0 . - --- “10.0
1T (N=416) 69.0 23.6 2.9 1.9 2.6
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. 28. A good composition teacher must be an active writer herself/himself.

STRONGLY ~ AGREE ~— DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A
A (18) 50.0% 33.3% B 11.1% —-g -9,
B (13) 53.8  15.4 15.4 JR—— 15.4 |
c (18) 33.3 38.9 27.8 - ---
D (23) 21.7 41.8 21.7 8.7 e
E (21) 38.1 57.1 4.8 -—- ---
F (34) ‘ 50.0 32.4 11.8 . 5.9 ---
G (11) 36.4 63.6 --- ’4;-- Cma-
H (42) - 19.0 59.5 11.9 7.1 2.4
I (19) 36.8 6.8 15.8 5.3 5.3
J (28) 17.9 57.1' 17.9 S I -
K (29) 37.9 .. 371.9 207 3.4 ---
L (46) 43.5 32.6 17.4 J— 6.5
M (9) 77.8 22.2 -—- --- | e=m-
N (13) 61.5 23.1 ‘ 7.7 -—- 7.7
0 (25) 32.0 48.0 . 8.0 8.0 4.0
P (22) . 59.1. 22,7 9.1 , 4.5 4.5
Q (23) 3%.8 39.1 17.4 —— 2.7
R (11) 63.6 - 27.3 9.1 -—- N
S (10) 50.0 4 ao:o 10.0 e -
TOTAL (N=4155 39.3 40.5 13.7 C 3.4 5.1
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29. Within reason, I am free to teach whatever and howéyei I choose in my
writing classes. :

STRONGLY AGREE DISAGREE STRONGLY UNSURE

CAMPUS (N) ,  "AGREE SOMEWHAT SOMEWHAT ~ DISAGREE OR N/A
A (18) 27.8% . 61.1% 11.1% ey -
B (13) 53.8 15.4 1.7 7.7 L 15.4
C (18) | 27.8 611 S 11 | --- R
D-(23) - 60.9 217 17.4 ——- -
E. (21)  s2.4 38.1 9.5 - --- L,-

CF, (34 9.4 8.8. 8.8 '-;- | 2}%
6 an 90.0 . 9.1 Y
H (41) . 39.0 34.1 22.0 ~20.0 —

.1 (19) 21.1 36.8 . 31.6 10.5 -

. J (28) 50.0 321 : 14.3 3.6 | , —

“K (28). 55.1ﬂ 32.1 1047 --= m--
L (47) 63.8 25.5 2.1 --- 8.5
M (9) - 55.6 22.2 11.1 o1na ! -
N (13) 92.3 7.7 — -—-- —--
0 (25 180.0 ~20.0 --- --- -
P (22)- 86.4 13.6 | --- - —
Q (23) °  s52.2 21.7 26.1 --- ---
R (11) 72.7 18.2 s 9.1 —-

5 (10) . 70.0 20.0 10.0 --- ——-

TOTAL (N=414) , 60.1 25.1 ~ 10.6 2.4 1.7
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30. Most of my colleagues are out of touch with recent advances in college
composition, theory and instruction. :
. | N

AGREE DISAGREE STRONGLY UNSURE
CAMPUS (N) AGREE | SOMEWHAT SOMEWHAT DISAGREE OR N/A
A 7 23.5% 23.5% ' 25.4%, 23.5% ‘x1i.8%

B (13) 15.4 15.4 7.7 30.8 30.8

c (18) 1.1 11.1 38.9 16.7 5.6

D’ (23) 17.4 39.1 30.4 4.3 8.7

E (20) - 5.0 15.0. 50.0 20.0 10.0

FoGs) 6.7 26.5 '23.5 17.6 17.6

¢ (1) 18.2 --- 45.5 27.3 9.1
H™ (42) 4.8 42.9 31.0 7.1 4.3

I (19) 21.1 26.3 10.5 15.8 26.3

J (28) 7.1 21.4 39.3 7.1 1 25.0

K (36) 20.0 26.7 33.3. 10.0 10.0

L) 8.5 23.4 17.0 14.9 36.2

M (9) --- --- 22.2 66.7 11.1

N (13)% --- 15.4 23.1 23.1 38.5

0 (24)‘ - 208 29.2 12.5 37.5

P (22) 18.2 22.7 22.7 18.2 18.2
Q (23) —-- 30.4 364.8 13.0 21.7

R (11) 9.1 27.3 ' 36.4 27.3 ---

s (10) - 10.0 60.0 20.0 10.0 ---

TOTAL (N=414) 10.6 26.6 28.0 15.5 19.3

—
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31. I have a fairly good sense of'what is going on in other composition
courses in the English department.

STRONGLY AGREE g DISAGREE STRONGLY UNSURE

CAMPUS (N) _  AGREE SOMEWHAT - SOMEWHAT  DISAGREE  OR N/A
A (18). 16.7% 50.0% 22.29 - 22.2% 5.6%/
B (13) 1.7 46.2 23.1 23.1 1.
¢ 18) 33.3 38.9 o 22.2 - 22.2 5.6
D (23) 13.0 47.8 30.4 . . pa.é | 4:3
E (20) 15.0 " 70.0 10.0 - 5.0 ---
F(36) 11.8 55.9 17:6 IRV SRR
| ¢ a1 18.2 63.6 L - 18.2 -
’ B (42) - 9.5 45.2 28.6 9.5 7.1
I (19) " 10.5 ' 47.4 --36F8 5.3 -
3 (28) 107 53.6. T 2 14.3 -
K '(30), 26.7 50.0  16.7 3.3 3.3
L (47) 10.6 . 46.4 17.0 8.5 23.4
M (9 11.1 - - 55.6 k22-.2 11.1 —
| N (13) 15.4 38.5 30.8 7.7 7.7
0 (25) 40 52.0 20.0 24.0 -
. S
P (22) 27.3 40.9 27.3 _ 4.5 —
Lq (23) 8.7. s2.2 . 30.4 43 4.3
R (11) 18.2 72.7 | 9.1 Ca-- ” em
'§- (10) . -f— : 80.0 | 20.0 --- © e--
TOTAL (N=416)  13.9 50.5 ) 21)9° 8.7 5.0
o % ' '
. Ty . ] ’
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32.. Most of the composition teachers in the English department require
about the same amount and kind of student work- as I do.

P

DISAGREE

STRONGLY  AGREE STRONGLY  UNSURE
CAMPUS (N) AGREE SOMEWHAT  SOMEWHAT  DISAGREE  OR N/A
A (18) 22.2% s0.0%  11.1% -y 16.7%
B (13) - 7.7 30.8 7.7 15.4 _ 38.5
c (s 111 44t 38.9 5.6 ee-
D (23) 4.3 52.2 17.4 4.3 ' 21.7
E (21) 23.8 33.3 28.6 4.8 9.5
F(34) 8.8 29.4 32,4 14.7 14.7
¢ (1) 45.5 C27.3- 9.1 9.1 . 9.1
H (42)° 2.4  42.9. - 21.4 - 11.9 21.4
I (19) 15.8 52.6  31.6 e -
J (28) 7.1 1 zé.a -, 17.9 7.1 . 21.4
K (29) 10.3 48.3 10.3 13.8 j_ 17.2
L (47) 6.4 | 54.3 _' 19.1 8.5 31.9
Mo(9) --- 66.7 1.1 ‘1117 11.1
N (13) 15.4 15.4 . 30.8 - /38.5
0 (25) ~-- 56.0° - 120 12.0 . ‘; 20.0 -
P (22) 21.3 36.4 T 13.6 13.6 9.1
Q (23) 8.7 60.9 . 4.3 8.7 17.4
R (11) 18.2 54.5 s 18.2. 9.1 ---
s (10 30.0 s0.0. 0 | 10.0 10.0 .-
TOTAL (N=616)  11.5 43.0 19.0 "8.9 1.5
$ 160 |
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.33. On tbis campus, the method of placing students in "regular" or
"remedial' composition sections closely corresponds to students'
actual writing and reading abilities.

' STRONGLY AGREE  DISAGREE STRONGLY  UNSURE
CAMPUS (N) AGREE SOMEWHAT SOMEWHAT DISAGREE OR N/A

A (18) 11.1% 50.0% 5.6% 11.1% 22.29 -

B (13) 15.4 38.5 - 7.7 38.5

c (18) 33.3 38.9 11.1 11.1 5.6

D (23) 39.1 39.1 8.7 --- 13.0

E (20) 30.0 50.0 15.0 --- 5.0
F(34) 5.9 26.5 20.6 17.6 29.4 {

G (11) 45.5 45.5 --- --- 9.1

H o (42) 26.2 42.9 14.3 2.4 14.3

I (19) 36.8 47.4 - --- 15.8

J (28) 39.3 46.3 7.1 --- 7.1

K (29) 41.4 48.3 - 10.3 -

L (47) 27.7 42.6 2.1 --- 27.7

M (9) 22.2 66.7- -—- --- 111 |

N (13) 30.8 38.5 23.1 ——- 7.7

0 (25) 28.0 44.0 16.0 4.0 8.0

P (22) 50.0 36.4 4.3 --- 9.1

Q (23) 8.7 39.1 8.7 13.0 0.4

R (11) 27.3 72.7 - --- -]

s (o ~ 60.0 300 e Tt 10,0 /
TOTAL (N=415)  29.2 42.9 8.2 4.6 15.2
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34. In eveiy composition class I've taught here, I've finally had to admit
to myself that most students do not improve their writing very much by
the end of a sirgle school term.

STRONGLY AGREE DISAGREE STRONGLY UNSURE

CAMPUS.(N) - AGREE SOMEWHAT - SOMEWHAT DISAGREE OR N/A
A (18) 16.7% 22.2% 33.3% »16.7% 11.1%
B (13) 23.1 15.4. 23.1 15.% 23.1
c (18) 5.6 44 .4 33.3 16.7 _—
D (23) 13.0 43.5 17.4 26.1 ---
E (21) - 4.8 19.0 42.9 33.3 —
F (34) 11.8 11.8 35.3 41.2 -—-
G (11) | 9.1 id.z ' 18.2 , 54.5 -—-
H o (62) 4.8 ﬁa.a 35.7 26.2 e--
I (19 5.3 158 57.9 21,1 -
J (28) 10.7 121.4 46.4 21.4 ——
K (30) 23.3 Elo.o 23.3 43 .-
L (47) 8.5 ;3.4 27.7 34.0 6.4
M (9 -—- ﬁg.z 33.3 VA ---
N (12) 16.7 533 41.7 33.3 .
' 0 (25) 12.0 2o>q 32.0 36.0 —--
P @2y . 13.6 o213 31.8 22.7 4.5
| Q (23) . 4.3 26.1 \ 41,8 217 -
| R o - 27.3 \\ 27.3 45.5 -
| |

s (10) ! 20.0 30.0 20.0. 30.0 -

TOTAL (N=416) 10.6 23.3 \ 33.7 30.3 2.2




35. I feel I can freely discuss my composition ideas and problems with the
current composition program ‘director.

STRONGLY AGREE DISAGREE STRONGLY UNSURE

CAMPUS () AGREE SOMEWHAT SOMEWHAT DISAGREE  OR N/A
A (18) 66.7% 11.1% O 16.7% --=% 5.6%
B (13) 38.5 50.8 7.7 7.7 15.4
c (18) 72.2 11.1 5.6 5.6 5.6
D (23) 52.2 13.0 17.4 13.0 4.3
E (21) 52.4 ~ 333 9.5 4.8 .=
F(34) 64.7 8.8 11.8 . 8.8 5.9
G (11) o 72.7 --- -—- 9.1 . 18.2
H (42) 40.5 23.8 7.1 14.3 14.3
I (19) 52.6 31.6 5.3 5.3 5.3
J (28) 71.4 14.3 7.1 7.1 | ---
K (300 66.7 26.7 3.3 3.3 -—-
L (47) 61.7 ~17.0 2.1 2.1 17.0
M (9) 88.9 11.1 --- -—- -
N (13) 69.2 15.4 --- .- 15.4
0 (25) 84.0 4.0 8.0 , -—- 4.0
P (21) 61.9 9.5 | 4.8 4.8 19.0
Q (23) 0 52.2 17.4 13.0 8.7 8.7
R (11) 90.9 9.1 -—- : --- ---
s (10) 70.0 20.0 --- --- 10.0

TOTAL (N=416) 62.3 16.8 ‘ 7.0 - 5.8 8.2
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TABLE 2a-k

Importance of Various Themes Underlying the ‘
Oorganization and Sequence of Your Writing Class Instruction

a. teach for competence with the basic units of prose,
e.g., phrase, sentence level, paragraph

Remedial 1st Term Comp.
very important 71.2% 51.8%
2 . 19.2 ‘ 29.4
3 6.8 16.7
not important at all 2.7 2.2
N ' 73 228

b. allow for in-class writing as often as possible

Remedial 1st Term Comp.
very important 62.2% 33.9%
2 ... __._ 230 _ _  24.9 _ _
3 14.9 30.9
not important at all - . ~10.3
N 74 233

c. allow for practice revising

Remedial 1st Term Comp.
very important 54.1% 45 .9%
2 : 23.0 ‘ 28.8
. 3 21.6 19.3
& .
not important at all 1.4 6.0
N 74 233
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Table 2a-k
Page 2

d. teach editing skills

Reniedial 1st Term Comp.
very imp<rtant 51.4% 42.1%
2 , 28.4 35.2
3 16.2 19.3
not important at ail 4.1 3.4
N . 74 233

e. expose students to good literature

Remedial lst Term Comp.
very important 11.0% 15.0%
2 0 13.7 18.9
. 3 21.9 ‘ 33.0
not important at all 53.4 33.0
N 73 227

3
f. teach correc% grammar and usage

Remedial 1st Term Compf
= /
very important - 58.1% u45.7% :

2 ' .. 20.3 25.4
3 20.3 26.3
not important at all 1.4 ) 2.6
N : 4‘ 74 232

- | " .y? | oo < '165 ' 160




Table 2a-k
Page 3

;

g. allow for practice in those writing activities-necessary
for success in other college courses, e.g., term papers

Remedial 1st Term Comp.
very important '8.6% . 22.1% R
2 : 7.1 31.4 -
3 - 32.9 26.5 T
not important at ail 51.4 19.9
N ' 70 226

—

h. proceéd developmentally through rhetorical or discourse

modes .. .| :
Remedial 1st Term Comp.
very important S 11.1% ' 25.4%
2 ) 30.6 26.8
3 : : 27.8 | 27.6
not important at all 30.6 20.2
3} . .
N. ' : 72 228

7

i. teach invention skills, such asg planning, prewritihg,
clustering, heuristics C

X Remedial 13t Term Comp.
Very important 47 .2% » 31.1%
2 27.8 "31.1
. 27.6
3 20.8 L}7
not important at all 4.2 10.1
N 72 228
Q 166
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Table 2a-k
Page 4

PS

j. allow for practice in writing to different audiences

Remedial 1st Term Comp.
very important 14.9% 22.1%
2 . 28.4 28.6
3 , 37.8 - 34.2
not important at all 18.9 15.2
N 74 231

k. provide regular in-class writing in a workshop se;ting

Remedial 1st .Term Comp. .
very important " 58.3% ' 25.0%
2 12.5 17.5
3 16.7 32ﬂ0
not important at all 12.5 25.4
N 72 < 228
/
. , ' . 167
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TABLE 6a-g

In Responding to Students ertlng Assignments, How Often Do
You Give Each of the Following Kinds of Feedback?

a. overall quality of paper

Remedial 1st Term Comp.

almost always T 93.2% 92.6Y%
2 : 5.5 5.7
@ 3 1.4 | 1.3
rarely, never —— .4

N : 73 : 230

b. letter "or numerical grade

- Remedial l1st Term Comp.
almost always ' 33.8% . 73.2%
2 ‘ 14.1 . 15.2
3 : - 19.7 6.9
rarely, never . 32.4 o 4.8 ‘
N . - 71 231

c. marginal comments on successful elements of writing in

the paper
Remedial lst Term Comp.
almost always. 80.6%4 ' ° 84.0%
2 " 15.3 12.6
3 . 2.8 2.2
rarely, never - ' 1.4 1.3

N 72 : 231
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Tab. : _ .
Page

d. marginal comments on problems in the student paper

Remedial 1st Term Comp.
almost always 78.1% . 87.4Y%
2 - 15.1 10.4
3 4.1 2.2
rarely, never . 2.7 -
N 73 230

e. marking mechanical and grammatical errors

Remedial 1st Term Comp.

almost always ) 71.2% 83.0%
> 17.8 13.5
3 o 11.0 3.5 e
rarely, never -—- ' —
N ‘ 73 . 230

f. make references to class materials or discussions

Remedial 1st Term Comp.
B 2 _ © 20.8 . 29.9
3 43.1 41.1
rarely, never . 18.1 : - 10.0
N - 72 : 231

. ' | . 189 N
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Tahle 6a-g
1. 3

-

g. request for major revisions to be reviewed again by you?

Remedial 1lst Term Comp.
almost always 26.0% 19.5%
2 19.2 19.0
3 49.3 51.1
rarely, never ' 5.5 10.4
N . 73 . 231
h AN,




TABLE 3a-k >

Importance of Materials Used in-Your Writing Instruction -

a. gramme - 3 handbook
Remedial 1st Term Comp.
very important 31.0% 31.8%
2 21.1 30.0
3 22.5 T 24.1
not important at all - 25.4 14.1
N ' 71 . : 220

b. sentence exercises text or workbook

Remedial 1st Term Comp.
very impertant i 29.2% 10.0%
2 9.7  13.4
3 _ 30.6 - 23.4
not important at all ' 30.6 ’ © 53,1
N 72 209

c. paragraph exercises text or workbook

Remedial 1st Term Comp.

very important | 23.9% - 11.1%
2 . 113118
. 3 ‘_ “21.1 23.6
not important at all . 437 | 53.8
N S 71 208
o .o 171;‘ 17.)




Table 3a-k

Page 2
\\: T ; ) l —
\- 4. anthology--non-fiction ONLY :
Remedial 1st Term Comp.
° very important 3.0% 24.3%
. N 4
2 : 6.1 22.9
3 ' Co _16.7 22.9
not important at all 74.2 : - 29.9
\ N 66 214
\ .
e. anthology--poetry, fiction ONLY
\
\
: , _ Remedial 1st Term Comp.
. N b \ A .
. ﬂ very important —-——= - 1.0%
Y 2 g S 3.9
\ 3 6.1 12.8
not important at all ' 93.9 82.3
! N 1 66 . 203
P
£. anthology=-~BOTH non-fiction and fiction, poetry
\ S ' Remedial = 1st Term Comp.
' |
‘very important ' 4.5% - 9.2%
2 | 1. 9.2
. 3 . 15.2 ©13.1
BT I ! ’
| not importaht at all '+  78.8 " 68.4

Vo N . 66, 206

E&K;. Y | .., . :a ; 176-
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Table 3a-k ' SR ’
Page 3 = . | -
g. individual works of literature -
)74 .
- i - . Jf
o’ - A - - Remedial 1st Term Comp. ‘
~very 'important 2.9% .7.2%
2 - 10.3 16.7 ’
3 -~ 23.5 16.7
not important at all 63.2 59.3 R
N | - " 68 209
h. rhétoric text or style book (no handbook)
- . . | - H\-r.u
Remedial 1lst Term Comp.
very important 4.5% 13.9% !
' ‘ . : . , &
2 - - 15.2 25.2
3 13.6 - 1923 |
not important at all 66.7 41.%6 / . ,
N AN ‘202 | ’
7 [ : T
©
. (\\J . - N : . ' ’
i. rhetoric text or style book (handbook included)
: ‘ "Remedial 1st Term Comp.  -*
very importaht 6.0% '24;8% v
w2 19.4 - 26.2 L,
- - o " . o ~
_ 3 S 14.9 16.7
" not important at all 59.7 32.4
. LT - ) ®
N - 67 - 210
\ - 173\ 17‘/ R /'J .
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Table 3a-k
Page i

j! computer-assisted instructional package

Remedial 1st Term Comp.
very important 0% 21.0%
2 | 2.9 1.5
3 . _ 13.2 7.5
“not important at all ©83.8 89.d
N . { 68 200
k. students' own writing .
. Remedial 1st #erm Comp.
very important ; - 73.6% . 65.3% -
2 ’ : i1.1 18.7
3 , 13.9 _ 12.9
not important at all ; 1.4 3.1
N 72 225
/v
4 ~ \\ N
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TABLE 4a-~n

Proportion of Class Time Spent in Various Activities

a. discussing upcoming assignments

Remedial lst Term Comp.

1. major activity, most classes 31.0% 29.6%
2. majbr activity, a few classed 16.9 ' 24.3
3. minor activity, most classes 32.4 34;1 : s
4. minor activity, a few classes 16.9 - 11.9
5. not done in class 1.4 --- i
6. not done at all 1.4 -

N | 71 226

b. free writing or journal writings

Remedial 1lst Term“Comp.

1. major.activity, most classes " 11.3% 4.49%
2. major activity, a few classes 9.9 8.4
3 minor activity, most classes 15.5 ' ' 7.1
4. minor activity, a few classes 26.8 23.0
5. not done in class 14.1 16.4
6. not done at all ' 22.5 40.7

N 71 226

\;
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Page 2
c¢. students discussing or scoring their own writing
Rémedial lst Term Comp.
1. -major activity, most classes 13.9% 14.2%
2 mgjor activity, a few classes . 20.8 27.0
3. minor activity, most classes 8.3 11.9
4. minor activity, a few classes 37.5 - 32.3
S. not done in class 1.4 3.5
6. not done at all 18.1 11.1
N 72 226
d. writing essays on a given topic
Remedial 1st Term Comp.
1. major activity, most classes 42.5% 23.1%
2. major activity, a few classes 35.6 40.9
- 3. minor activity, most classes 9.6 4.0
4. 'minor activity, & few classes 8.2 20.4
5. not done in class 2.7 6.7
6 not done at all 1.4 4.9.
N 73 225
1 g
76 1 (rJ U
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Table 4a-n
Page 3

e. students working 'sith other students

Remedial 1st Term Comp.

1. major activity, most classes 16.9% ﬁ12.5%
. _:2. major activity, a few classes 26.8 26.3
E 3. minor activity, most classes 5.6 11.2
ﬁ 4. minor activity, a few classes 28.2 . 25.0
/ 5. not done in class 1.4 4.9
' 6. not done at all 21.1 ©20.1

N : 71 224

f. writing essays on ﬁopics'of their own choosing

Remedial 1st. Term Comp.

¢ 1. major activity, most‘classes' 9.9% 14.5%
- 2. major activity, a few classes 32.4 29.0
3. minor activity, most élasées.' 7.0 4.5
/_'4. minor activity, a. few classes T 1947 20.4
5. not done in class - l i : 7.0, % 16.7
: 6. not donq at all | f ) 23.9 ; 14.9
. ‘ N | 71 221

g‘
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g. working with tutors during class

' Remedial 1st Term Comp.

1. major activity, most classes 27.4% 2.7%

2. major activity, a‘few\CIasses 12.3 ‘ 4.4

3: minor activity, most classes 6.8 y | 1.3

4. minor activity, a few classes " 11.0 7.1

5. not done in cl%ss ’ - 15.1 25.8

6. not done at all ‘ 27.4 58.7 )
N 73 225

’ i

H. working on or discussing material in texts on composition

Remedial ISt Term-Comp.

1. major activity, most classes 24.7% 33.5%.
2. major activity, a few classes - 16.4 23.7
3. minor activity, most classes 1.0 17.0
4% minor activity, a few classes ~ 12.3 - 14,7
5. , not done in class - 6.8 _ 3.6
6. not done at all 28.8 7.6
N 73 s 225

178 "
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i. discussing mechanics and standard usage.

. Remedial 1lst Term Comp.

1. major activity, most classes 31.5% 18.6%
2. major activity, a few classes 21.9 23.5
» 3. minor activity, most classes 32.9 28.3
4. minor activity, a few classes 13.7 : 27.0
5. not done in class R S0 1.3
6. not done at all 0 ' 1.3
N - 73 226

j. doing sentence-combining exercises

Remedial lst‘Term Comp .

\
- “~

1. major activity, most classes 8.2% 6.7% '
2. major activity, a few classes 20.5 - 21.8

3. minor activity, most classes 17.8 ‘ 12.9

4. minor activity, a few classesw 38.4 . 37.3
5. not done in clasd 2.7 | 4.9

6. not donelatm;{Imwwi'T#u ti‘ T 12.3 ' - 16.4

N } " 73 225
N
2 .
179
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k. analyzing literature
h Remedial lst Term Comp.
1.” major activity, most classes 0% 3.6%
2. major activity, a few classes , ‘4.1 8.1
3. minor activity, most classes 4.1 5.0
4. minor activity, a few classes 17.8 20.4
5. not done in class 5.5 9.5
6. not done at all 68.5 53.4
N 73 221
’l!"'analyzing“prose”m9§§l§q9£u?9mposition -~ B
*  Remedial = 1lst Term Comp.
1. major activity, most classes: . '4.2% 23.2%
2. major activity, a few classes 19.7 29.5
minor activity, most.classes = 16.9 19.2
4. minor activity, a few classes 33.8 17.9
5. not done in class o 2.8 .9
6. not done at all | - 22.5 9.4
N S 71 224
o - 180 ’
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m. discussing linguistics
Remedial lst Term Comp.

1. major activity, most classes 4.2% . 23.2%
major activity, a few classes 19.7 29.5
. miior activity, most classes - 16.9 19.2

. o ‘

4. minor activity, a few classes 33.8 17.9
5. not done in class 2.8 .9
6. not done at all - 22.5 9.4
"N 73 224

discussing techniques for writing research. papers or term

n. _
PAE S e S e e R I
. “"Remedial” ~"1§t Term Comp.

1. majo; activity, most classes - 4%

2. major activity, a few classes . 5.5 4.5

3. minor activity, most classes 2.7 4.9

4, minor activity, a few classes 17.8 '32.6

S. not done in class : 9.6 6.7
6. not done at-ail 64.4 50.9

N B 224
181
y



